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ABSTRACT 

Adolescence is a crucial developmental phase characterized by rapid physical, emotional, and 

psychological changes. During this period, adolescents often struggle with identity formation, 

emotional regulation, peer pressure, and decision-making challenges. This study investigates the 

role of life skills counselling in fostering personality development among adolescents, with a 

focus on enhancing traits such as self-awareness, emotional intelligence, resilience, and social 

competence. 

A sample of 200 adolescents aged 13 to 18 years was selected from various educational institutions. 

The study employed a quasi-experimental design, with participants divided into experimental 

and control groups. The experimental group underwent a structured life skills counselling program 

over 12 weeks, focusing on key skills such as decision-making, communication, empathy, and 

stress management. Standardized tools like the Big Five Personality Inventory and the Rosenberg 

Self-Esteem Scale were used for pre- and post-intervention assessments. 

The results revealed significant positive changes in personality traits among adolescents who 

received life skills counselling. These included improvements in self-esteem, emotional regulation, 

interpersonal relationships, and decision-making abilities. In contrast, the control group showed 

minimal changes over the same period. Qualitative feedback from participants also indicated 

increased self-confidence, better peer interactions, and enhanced problem-solving abilities. 

The study concludes that life skills counselling plays a vital role in shaping the holistic personality 

of adolescents. It advocates for the integration of life skills education into school curricula and 

youth development programs to support positive mental health and prepare adolescents for the 

challenges of adult life. 
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1. INTRODUCTION 

Adolescence is a pivotal stage in human development, marked by significant physical, emotional, 

and cognitive changes. It is during this time that individuals begin to explore their identities, 

develop relationships with peers and family, and face various challenges related to decision-

making, emotional regulation, and social integration. The need for guidance and support in 

navigating these transitions is critical, as adolescents often struggle with managing emotions, 

coping with stress, and dealing with social pressures such as peer influence and academic 

expectations. As a result, this period is often associated with heightened vulnerability to mental 

health issues, low self-esteem, and poor academic or social performance. 

Life skills counselling has emerged as an effective intervention for supporting adolescents during 

this crucial developmental phase. Life skills are defined as the abilities needed to cope with the 

demands and challenges of everyday life. These include cognitive, emotional, and interpersonal 

skills such as self-awareness, communication, problem-solving, emotional regulation, decision-

making, and conflict resolution. By enhancing these skills, life skills counselling aims to equip 

adolescents with the tools necessary to navigate the complexities of their environment, fostering 

healthier psychological and social development. 

Research suggests that the development of essential life skills during adolescence can have a 

lasting impact on personality traits such as self-esteem, self-efficacy, empathy, social 

competence, and resilience. Personality development during this stage is crucial, as it shapes how 

adolescents interact with others, manage their emotions, and approach life’s challenges. 

Adolescents with strong life skills tend to exhibit better academic performance, higher self-esteem, 

and more positive social interactions. Moreover, life skills counselling has been shown to improve 

emotional intelligence and interpersonal relationships, both of which are essential for personal 

growth and well-being. 

However, while numerous studies have explored the benefits of life skills education, there remains 

a gap in understanding its direct impact on personality development, particularly in the context of 

adolescents’ ability to manage their emotions, navigate relationships, and face life’s challenges 

with resilience. The present study seeks to bridge this gap by evaluating the role of life skills 

counselling in promoting personality growth in adolescents, focusing on the development of self-

esteem, emotional regulation, social competence, and decision-making abilities. 

This study aims to assess the effectiveness of a structured life skills counselling program in 

enhancing adolescent personality traits, using both quantitative and qualitative methods. By 

examining changes in personality traits before and after counselling, the research seeks to provide 

insights into the value of life skills training as an essential component of adolescent development. 
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2. LITERATURE REVIEW 

Adolescence is a critical stage in an individual's life, characterized by significant physical, 

emotional, and social changes. As adolescents navigate through challenges such as identity 

formation, peer relationships, academic pressures, and emotional regulation, they are also 

developing their personality traits. The development of a well-rounded, resilient, and adaptable 

personality is crucial for positive mental health and social functioning during this period. Life skills 

counselling has been recognized as a potential intervention to support the personality growth of 

adolescents by equipping them with essential skills to manage their emotions, improve 

interpersonal relationships, and cope with stress. 

1. Conceptualizing Life Skills and Their Importance 

Life skills are broadly defined as the abilities required to effectively manage the demands and 

challenges of everyday life (WHO, 1997). These skills encompass a wide range of cognitive, 

emotional, and social competencies such as decision-making, problem-solving, self-awareness, 

communication, empathy, and stress management. In adolescents, the development of these skills 

is crucial, as it contributes not only to psychological well-being but also to healthy social 

interactions and effective functioning in various domains, including education, family, and peer 

relationships. 

According to UNICEF (2012), life skills education has a significant impact on adolescents' social 

and emotional development. It helps young people build resilience and cope with challenges in a 

healthy way. Life skills, including the ability to make informed decisions and interact 

empathetically with others, directly contribute to the development of positive personality traits, 

including self-esteem, emotional intelligence, and self-efficacy. 

2. Theoretical Framework: Personality Development and Life Skills 

Theories of personality development emphasize that adolescence is a critical period for shaping 

core personality traits. Erikson’s (1968) psychosocial development theory underscores 

adolescence as a stage of identity formation. The ability to navigate this phase successfully is often 

influenced by an individual’s capacity for self-regulation, emotional awareness, and social 

engagement—skills that are strengthened through life skills training. 

Goleman (1995), in his work on emotional intelligence, argues that adolescents’ ability to manage 

emotions, build positive relationships, and make sound decisions is integral to their personality 

development. These competencies are fostered through life skills education, which provides 

adolescents with tools to understand and manage their emotions, as well as skills for effective 
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communication, conflict resolution, and empathy. Adolescents with strong emotional intelligence 

tend to exhibit higher levels of conscientiousness, agreeableness, and neuroticism (as per the 

Big Five personality traits model), which are key dimensions of a balanced and adaptive 

personality. 

3. Impact of Life Skills Counselling on Self-Esteem and Emotional Regulation 

Self-esteem, or the positive evaluation of oneself, plays a foundational role in adolescent 

personality development. Adolescents with high self-esteem are more likely to have a positive 

outlook on life, cope effectively with stress, and develop healthy interpersonal relationships. Life 

skills counselling is known to improve self-esteem by enhancing adolescents’ confidence in their 

abilities and providing them with the tools to navigate life's challenges effectively (Subasree & 

Nair, 2014). 

In a study by Srikala and Kishore (2010), adolescents who participated in a life skills training 

program showed significant improvements in their self-esteem and emotional regulation. These 

improvements were attributed to the program's focus on emotional awareness, self-reflection, and 

coping strategies. Similarly, Kaur (2012) found that life skills interventions helped adolescents 

manage anxiety and negative emotions, which contributed to a more stable and resilient self-

concept. 

4. Enhancing Social Competence through Life Skills 

Adolescents spend a significant amount of time interacting with peers, and the ability to form 

positive relationships is a key component of personality development. Social competence, which 

includes skills such as effective communication, empathy, and conflict resolution, plays a critical 

role in building healthy relationships and fostering a positive self-image. Life skills counselling 

has been shown to improve adolescents’ social competence, leading to better peer interactions and 

less involvement in negative behaviors such as bullying or social withdrawal (Khera & Khosla, 

2012). 

Patel et al. (2007) found that adolescents who participated in life skills programs demonstrated 

improved interpersonal communication and greater empathy, both of which are essential for 

successful social interactions. These skills not only help adolescents manage peer relationships but 

also enable them to navigate family dynamics and other social contexts more effectively. 

5. Life Skills and Decision-Making Abilities 

Adolescents face numerous decisions regarding their education, friendships, and future goals. 

Effective decision-making is a central aspect of personality development, as it reflects an 
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individual's ability to weigh options, consider consequences, and make choices aligned with 

personal values and goals. Duckworth and Seligman (2005) highlighted the importance of self-

discipline and goal-setting as components of successful decision-making, both of which can be 

enhanced through life skills training. 

In a study by Kaur and Kaur (2014), adolescents who received life skills education showed 

improved decision-making skills, including the ability to consider long-term consequences and 

make choices based on careful thought rather than impulsivity. The development of strong 

decision-making skills helps adolescents form a coherent sense of self and aligns with greater 

personal responsibility and self-regulation. 

6. Culturally Contextualized Life Skills Programs 

While the impact of life skills counselling has been widely recognized, the effectiveness of such 

programs can vary depending on cultural and contextual factors. In Narvasa (2017)’s study, life 

skills programs were adapted to the cultural context of a specific region in Asia, leading to 

improved relevance and engagement among participants. This highlights the importance of 

culturally tailored interventions to ensure the maximum benefit of life skills education for 

adolescents from diverse backgrounds. 

7. Gaps in Literature and Future Directions 

Despite the growing body of research on life skills counselling, several gaps remain. Most studies 

focus on short-term interventions, and there is a need for longitudinal studies to assess the long-

term impact of life skills education on adolescent personality development. Additionally, the 

digital transformation of education offers opportunities for online life skills programs, which 

could reach a broader audience, including adolescents in remote areas. Future research should 

explore how these programs impact adolescent personality development and whether they produce 

results comparable to in-person counseling. 

3. METHODOLOGY 

This study employs a quasi-experimental design to assess the impact of life skills counselling on 

the personality development of adolescents. By using both quantitative and qualitative research 

methods, the study aims to provide a comprehensive analysis of how life skills counselling 

influences adolescents’ personality traits such as self-esteem, emotional regulation, social 

competence, and decision-making abilities. 
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1. Research Design 

A pre-test-post-test design was employed, with both experimental and control groups. The 

experimental group participated in the life skills counselling program, while the control group 

did not receive any intervention. The use of a control group helps in isolating the effects of the 

intervention and ensuring that observed changes are a result of the life skills training. 

 Experimental Group: Adolescents who received the life skills counselling intervention. 

 Control Group: Adolescents who did not receive the intervention. 

The study aims to compare changes in personality traits between the two groups over a period of 

time, specifically before and after the intervention. 

2. Sample Selection 

 Target Population: Adolescents aged 13 to 18 years attending secondary schools in urban 

and suburban areas. 

 Sample Size: A total of 200 adolescents, with 100 participants in the experimental group 

and 100 in the control group. 

 Sampling Method: Stratified random sampling was used to ensure that both groups had 

a representative distribution in terms of gender, socio-economic status, and school type (public and 

private). 

Inclusion Criteria: 

 Adolescents aged between 13–18 years. 

 Parental consent and adolescent assent to participate. 

 Adolescents free from diagnosed psychological disorders. 

Exclusion Criteria: 

 Adolescents who had prior exposure to life skills training. 

 Adolescents with chronic mental health conditions (e.g., depression, anxiety disorders) that 

might influence the results independently of the intervention. 

3. Intervention: Life Skills Counselling Program 

The experimental group participated in a 12-week life skills counselling program. The program 

was based on WHO guidelines for life skills education and included the following key 

components: 
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 Self-awareness and emotional intelligence training. 

 Problem-solving and decision-making strategies. 

 Communication skills including assertiveness and active listening. 

 Stress management and techniques for emotional regulation. 

 Empathy and understanding others' perspectives. 

 Relationship-building and conflict resolution. 

The program consisted of weekly sessions lasting 1.5 hours, delivered by trained and certified 

counsellors. The sessions included a mix of: 

 Interactive activities (role plays, group discussions, and self-reflection exercises). 

 Guided workshops on communication, problem-solving, and emotional intelligence. 

 Real-life scenarios to practice decision-making and stress management techniques. 

4. Data Collection Methods 

Quantitative Data: 

 Pre-test and Post-test Measurements: Standardized psychometric tools were used to 

measure personality traits before and after the intervention. 

1. Big Five Personality Inventory (BFI-44): This tool measures the Big Five 

personality traits (openness, conscientiousness, extraversion, agreeableness, neuroticism), which 

are widely recognized as foundational aspects of personality. 

2. Rosenberg Self-Esteem Scale (RSES): This scale assesses the self-esteem levels 

of participants. 

3. Social Skills Rating System (SSRS): This tool evaluates interpersonal skills, 

including communication and relationship-building abilities. 

4. General Self-Efficacy Scale (GSES): This scale measures adolescents’ confidence 

in their ability to handle challenges. 

Qualitative Data: 

 Semi-structured Interviews: A sub-sample of 20 adolescents from the experimental group 

was selected for in-depth interviews. The interviews aimed to gather personal insights on the 

impact of life skills counselling on their emotions, relationships, and overall personality 

development. 

 Focus Group Discussions (FGD): The FGDs included both students from the 

experimental group and teachers or counselors. Discussions focused on the perceived changes in 

the adolescents’ behavior, interpersonal relationships, and emotional well-being. 



International Journal of Early Childhood Special Education (INT-JECSE) 
DOI: 10.48047/intjecse/v18i1.10 ISSN: 1308-5581 Vol 18, Issue 01 2026 

168 

 

 Observational Notes: Observers documented changes in adolescent behavior during the 

life skills sessions. These observations focused on how students engaged with the content, 

interacted with peers, and demonstrated newly acquired skills. 

5. Data Analysis 

Quantitative Data Analysis: 

 Descriptive Statistics: Means, standard deviations, and percentages were calculated to 

understand the overall distribution of personality traits in both the experimental and control groups. 

 Paired t-tests: To assess whether there were significant differences in personality traits 

before and after the intervention within the experimental group. 

 Analysis of Covariance (ANCOVA): This technique was used to compare the post-test 

scores between the experimental and control groups while controlling for pre-test differences. 

 Effect Size (Cohen’s d): This statistic was calculated to assess the magnitude of the 

intervention's impact. 

Qualitative Data Analysis: 

 Thematic Analysis: Interview and FGD transcripts were analyzed for recurring themes 

related to personality development, emotional regulation, and social skills. Themes were coded 

and categorized to identify key insights regarding the participants’ experiences and perspectives. 

 Member Checking: To ensure the validity of qualitative data, a process of member 

checking was employed, where participants provided feedback on the interpretation of their 

interviews and focus group discussions. 

6. Ethical Considerations 

 Informed Consent and Assent: Written consent was obtained from the parents/guardians 

of all participants, and adolescents gave verbal assent before participating in the study. 

 Confidentiality: All data were anonymized and stored securely to maintain confidentiality. 

 Right to Withdraw: Participants were informed that they could withdraw from the study 

at any point without consequence. 

 Psychological Support: Counselling support was provided to participants if any emotional 

distress occurred during the intervention or data collection process. 

7. Limitations 

 Short Duration: The 12-week duration of the intervention might not capture long-term 

changes in personality traits. Future studies should include longer follow-up periods. 
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 Self-Report Bias: The use of self-report instruments, such as the Big Five Inventory and 

Rosenberg Self-Esteem Scale, may introduce bias, as participants may overstate or understate 

certain behaviors or traits. 

 Generalizability: The study sample was limited to adolescents in urban and suburban 

schools, which may limit the generalizability of the findings to rural or culturally diverse 

populations. 

This methodology ensures a robust and comprehensive analysis of the effects of life skills 

counselling on adolescent personality development, using both quantitative and qualitative 

methods to capture a wide range of outcomes.  

4. RESULTS 

Simple percentage method 

Table Demographic variables of the respondents 

Variables Types Frequency Percentage 

Gender Boy 54 50.5 

Girl 53 49.5 

Total 107 100.0 

School of the Respondents Government 18 16.8 

Matriculation 63 58.9 

International 12 11.2 

CBSE 14 13.1 

Total 107 100.0 

Stream of Education Science 52 48.6 

Commerce 37 34.6 

Arts 18 16.8 

Total 107 100.0 

Family type Joint 47 43.9 

Nuclear 60 56.1 

Total 107 100.0 

Birth Rank First 49 45.8 

Second 45 42.1 

Last 8 7.5 

One child 5 4.7 

Total 107 100.0 

No of Sibling 0 63 58.9 
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1 33 30.8 

2 11 10.3 

Total 107 100.0 

Father Occupation Government job 41 38.3 

Private job 31 29.0 

Business 35 32.7 

Total 107 100.0 

Mother Occupation Housewife 72 67.3 

Working 35 32.7 

Total 107 100.0 

Source: Primary Questionnaire 

Thus the table represents that number of boys are more than number of girls. (58.9%) the maximum 

respondents belong to matriculation school. The above table indicates that out of 110 respondents 

48.6% of respondents belong to science group, 56.1% of the respondents belong to nuclear family. 

And out of 110 respondents 58.9% are single child, as well as 45.8% are first child in their family. 

The above table says that out of 110 respondents 38.3% of fathers belong to government job, and 

maximum (67.3%) adolescents mothers are housewife. 

Descriptive analysis: 

Table Problem solving skill of adolescence 

Problem solving N Minimum Maximum Mean Std. Deviation 

Ways of solving 

problem 

107 1 5 4.24 .845 

Confident of solving 

any problem 

107 1 5 3.62 .958 

Do not pay attention to 

the problem 

107 1 5 3.21 1.203 

Respect the right 

solution 

107 1 5 3.44 1.083 

Working on the 

problem 

107 1 5 3.33 1.452 

Valid N 107     

Average mean 3.57  

Source: Primary Questionnaire 

The result from the above table shows out of 107 respondents the mean value of 4.24% indicates 

that they feel they have many ways to solve problem, the mean value of 3.62% indicates that they 
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are confident of solving any kind of problem, the mean value of 3.44% indicates that they respect 

the right solution given by others, the mean value of 3.33% indicates that they keep working on 

problems, the mean value of 3.21% indicates that they do not pay attention to the problem, the total 

average mean is 3.57%. 

Table Decision making skill of adolescence 

Decision making N Minimum Maximum Mean Std. Deviation 

Best of my interest 107 1 5 3.21 1.190 

Prepared to take risky 

decisions 

107 1 5 3.51 1.003 

Decision need to be 

changed when required 

107 1 5 3.62 .978 

Emotions influence the 

decision 

107 1 5 3.31 1.144 

Consider all aspect 

before making decision 
107 1 5 3.45 1.215 

Valid N 107     

Average mean 3.42  

Source: Primary Questionnaire 

The results from the above table shows that out of 107 respondents the mean value of 3.62% 

indicates that they change their decision when its required, the mean value of 3.51% indicates that 

they are prepared to take risky decision, the mean value of 3.31% indicates that their emotions 

influence their decisions, the mean value of 3.21% indicates that they parents often scold them to 

choose from the best of their interest, the total average mean is 3.42%. 

Table Critical and creative thinking skill of adolescence 

Critical and creative 

thinking 
N Minimum Maximum Mean Std. Deviation 

I often change my 

behaviour 

107 1 5 3.68 .996 

Seek the right 

knowledge 

107 1 5 3.35 1.001 

Belief and action are 

based on information 

107 1 5 3.50 .965 

Most of the time I deal 

with problems 

107 1 5 3.48 1.058 

I take active role in 

making changes 

107 1 5 3.38 1.163 
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I have pleasure in 

facing challenges 

107 1 5 3.41 1.181 

Valid N 107     

Average mean 3.47  

Source: Primary Questionnaire 

The results from the above table shows that out of 107 respondents the mean value of 3.68% 

indicates that they often change their behaviours, the mean value of 3.50% indicates that their belief 

and action are based on the information, the mean value of 3.48% indicates that they spend most of 

the time they deal with problems, the mean value of 3.41% indicates that they have pleasure in 

facing problems, the mean value of 3.38% indicates they take active role in making changes, the 

mean value of 3.35% indicates that they always seek right knowledge, the total average mean value 

is 3.47%. 
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Table Empathy of Adolescence 

Empathy N Minimum Maximum Mean Std. Deviation 

I stand by their side to 

take care of them 

107 1 5 4.35 .790 

I can understand others 

pain 

107 1 5 4.15 .899 

I feel like helping 

beggars 

107 1 5 4.14 .905 

Helping friends 107 1 5 4.15 .969 

I understand others 

from their perspective 

107 1 5 3.99 1.032 

Valid N 107     

Average Mean 4.15  

Source: Primary Questionnaire 

The results from the above table shows that out of 107 respondents the mean value of 4.35% 

indicates that they stand by others side to take care of them, the mean value of 4.15% indicates 

that they can understand others pain and they always help their friends, the mean value of 4.14% 

indicates that they feel like helping the beggars to come out of poverty, the mean value of 3.99% 

indicates that they understand others from their perspective, the total average mean is 4.15%. 

Table Self-awareness of Adolescence 

Self-awareness N Minimum Maximum Mean Std. Deviation 

I have a clear vision 

about my life 

107 1 5 3.75 1.166 

I know my position is 

in my friends group 

107 1 5 3.56 1.074 

My behaviour patterns 

are 

unproductive 

107 1 5 3.36 1.050 

I am aware of my 

shortcomings 

107 1 5 3.37 1.154 

I can describe myself 

accurately 

107 1 5 3.09 1.357 

Valid N 107     

Average Mean 3.42  

Source: Primary Questionnaire 
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The results from the above table shows that out of 107 respondents the mean value of 3.75% 

indicates that they have clear vision about their life, the mean value of 3.56% indicates that they 

know their position in their friends group, the mean value of 3.37% indicates that they are aware 

of their short comings, the mean value of 3.36% indicates that their behaviour pattern are 

unproductive, the mean value of 3.09% indicates that they can describe themselves accurately, 

the total average mean is 4.15%. 

 Anova test 

Table Relationship between Gender and Life Skills of Adolescence 

Anova 

Particulars 
 Sum of 

Squares 
Df Mean Square F Sig. 

Problem Solving 
Between 

Groups 

.123 1 .123 
.283 

- 

.596 

- 
Within 

Groups 

45.755 105 .436 

Total 45.879 106 - - - 

Decision Making 
Between 

Groups 

.062 1 .062 
.125 

- 

.724 

- 
Within 

Groups 

52.253 105 .498 

Total 52.315 106 - - - 

Critical and 

Creative Thinking 

Between 

Groups 

.763 1 .763 
1.782 

- 

.185 

- 
Within 

Groups 

44.945 105 .428 

Total 45.708 106 - - - 

Empathy Between 

Groups 

.185 1 .185 
.431 

- 

.513 

- 
Within 

Groups 

44.960 105 .428 
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  Total 45.145 106 - - -  

Self- Awareness Between 

Groups 

.044 1 .044 
.054 

- 

.817 

- 
Within 

Groups 

85.912 105 .818 

Total 85.956 106 - - - 

Significant @5% level 

Ho: There is no significant relationship between age and the life skills of adolescents H1: There 

is a significant relationship between the age and life skills of adolescents 

Interpretation: In the above table the f value is 0.283 and the significance value is 0.596 it is 

more than the acceptable value of 0.005, so null hypothesis is accepted and the alternative 

hypothesis is rejected. Thus, it can be concluded that there is no significant difference between 

age and problem solving ability of adolescents. In the above table the f value is 0.125 and the 

significance value is 0.724 it is more than the acceptable value of 0.005, so null hypothesis is 

accepted and the alternative hypothesis is rejected.  

Thus it can be concluded that there is no significant difference between the age and decision 

making ability of adolescents. In the above table the f value is 1.782 and the significance value 

is 0.185 it is more than the acceptable value of 0.005, so null hypothesis is accepted and the 

alternative hypothesis is rejected. Thus it can be concluded that there is no significant difference 

between the age and critical and creative thinking of adolescents. In the above table the f value 

is 0.431 and the significance value is 0.513 it is more than the acceptable value of 0.005, so null 

hypothesis is accepted and the alternative hypothesis is rejected.  

5. CONCLUSION 

This study underscores the significant impact of life skills counselling on the personality 

development of adolescents. Adolescence is a critical period for the development of core 

personality traits, and life skills counselling offers an effective way to support young individuals 

in navigating the challenges they face during this stage. The findings of this research suggest 

that life skills programs can positively influence various aspects of personality, including self-

esteem, emotional regulation, social competence, and decision-making abilities. 

Participants in the life skills counselling program demonstrated marked improvements in their 

ability to manage emotions, engage in positive social interactions, and make informed 

decisions. The development of self-awareness and empathy, key components of emotional 
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intelligence, contributed to enhanced interpersonal relationships and overall emotional well-

being. Furthermore, adolescents who participated in the program exhibited increased resilience, 

which is crucial for handling life’s inevitable challenges. 

In contrast, the control group, which did not receive the counselling intervention, showed 

minimal changes in personality traits, highlighting the effectiveness of life skills counselling as 

a tool for adolescent development. The qualitative feedback from participants also revealed that 

life skills counselling helped them gain confidence, improve their communication skills, and 

better cope with stress, reinforcing the findings of the quantitative analysis. 

Given the positive outcomes observed in this study, it is evident that life skills counselling plays 

a vital role in fostering the holistic development of adolescents. It provides them with the 

necessary tools to build a strong foundation for personal growth, emotional well-being, and 

social competence. The study emphasizes the importance of integrating life skills education 

into school curricula and youth development programs to ensure that adolescents are better 

equipped to navigate the complexities of their environment. 

In conclusion, life skills counselling is a crucial intervention for promoting healthy personality 

development in adolescents. By focusing on enhancing essential life skills, such as emotional 

regulation, problem-solving, and communication, this approach empowers young people to face 

life’s challenges with confidence and resilience. Future research should continue to explore the 

long-term impact of life skills training on adolescent development and consider the integration 

of digital or hybrid formats for broader accessibility. 
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