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Abstract:

This research paper aims to understand the emotional needs of primary school students and explore
how the school environment, including teachers, curricula, and educational activities, impacts the
fulfillment of these needs. Additionally, the paper discusses the role of family and community in
either enhancing or diminishing these efforts. Based on documented psychological and educational
principles, this study relies on certain theories explaining emotional needs.
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1. Introduction

Emotional needs are a fundamental component of children's development, significantly impacting
their emotional, psychological, and social growth. Meeting these needs in primary education is
crucial for achieving academic success and fostering positive social behavior. This study aims to
analyze the literature on the emotional needs of primary school students, focusing on select
educational and psychological theories.

2. Problem Statement

Amid rapid social, cultural, and technological transformations, primary school students face new
challenges in fulfilling their emotional needs, including the need for security, belonging,
appreciation, and self-expression, all essential for their emotional, psychological, and social
development. Despite efforts by families and schools to meet these needs, there is variability in the
effectiveness and impact of these efforts on child development and academic achievement.

This study seeks to shed light on this issue by analyzing educational and psychological theories and
offering actionable recommendations for various educational contexts by addressing the following
questions:

e What are the primary emotional needs of primary school students?

e How does the educational environment affect the fulfillment of these needs?

e How can teachers design curricula and activities that support students' emotional needs?

3. Study Objectives:

e Identify the primary emotional needs of primary school students.

e Analyze the impact of the educational environment, including teachers, curricula, and school
activities, on fulfilling these emotional needs.

e Provide practical educational recommendations for teachers and parents on designing
curricula and activities that support students' emotional needs, contributing to improved
academic performance and psychological and social development.

4. Importance of the Study:

The importance of this study lies in highlighting the emotional needs of primary school students, a
critical phase for shaping personality and building the psychological and social foundations of
students. Meeting these needs not only promotes children’s emotional and social growth but also
plays a key role in enhancing their academic performance and psychological stability.

By examining these needs across different contexts, the study aims to offer innovative educational
solutions that support students in overcoming growth challenges amidst rapid social and
technological changes. Additionally, the study’s findings may be beneficial for educational
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policymakers in developing educational policies aimed at improving the learning environment,
making it more inclusive and flexible to meet students' emotional and social needs.
Furthermore, the study gains significance by providing practical, actionable recommendations for
teachers and parents, contributing to the development of a psychologically balanced generation
capable of effectively facing future challenges.
5. Study Terms:
5.1 Emotional Needs:
Emotional needs refer to a set of psychological and emotional requirements necessary for an
individual to achieve psychological balance and a sense of satisfaction. These needs include
feelings of security, love, acceptance, belonging, and emotional support. In the context of this study,
emotional needs relate to fulfilling children's psychological and emotional requirements to achieve
healthy growth and positive interaction with their environment.
5.2 Primary School Students:
This term refers to children studying in grades one through five in the primary education system,
typically ranging from ages 6 to 11. This phase is one of the most critical stages of early
development, where children learn the fundamentals of academic learning and social and emotional
development.
6. Educational and Psychological Theories on Emotional Needs:
This study will reference certain theories that highlight the various aspects that can impact
children’s emotional needs, focusing on both internal and external factors that contribute to meeting
these needs.
6.1 Bowen's Emotional Needs Theory (Bowen, 1978)
Bowen's theory emphasizes family relationships and family dynamics to elucidate children’s
emotional needs. This theory is particularly significant in understanding the relationship between
the child and the family, focusing on fundamental needs such as:
e Secure Attachment: The need to feel secure in relationships with parents.
e Emotional Expression: The ability to express feelings and understand others’
emotions.
e Empathy and Support: The need to feel that there is someone who supports and
understands them.
This theory highlights the importance of the family as the primary source for meeting children’s
emotional needs but overlooks the role of external influences like school and community, where
children may also need emotional support beyond the family.
6.2 Basic Emotional Needs of Children (Maslow, 1954)
This theory includes the essential emotional needs that must be met to ensure healthy emotional
growth:
e Emotional Security: Feeling safe and stable in the home and school environment.
o Esteem and Recognition: Feeling valued and recognized by others.
e Attention and Care: The need for continuous attention and care from parents and teachers.
6.3 Bowlby's Attachment Theory (Bowlby, 1969)
John Bowlby focused on the importance of emotional attachment between the child and caregivers:
e Secure Attachment: The need to form stable and consistent relationships with primary
caregivers.
e Positive Social Interaction: The need for positive social interaction with peers and
teachers.
6.4 Glasser's Choice Theory (Glasser, 1998)
This theory centers on five primary needs, including emotional needs:
e Love and Belonging: The feeling of love and belonging within the family and community.
e Power and Achievement: The feeling of accomplishment and recognition from others.
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e Freedom and Independence: The sense of freedom in expressing emotions and making
decisions.

6.5 Deci and Ryan's Self-Determination Theory (Deci & Ryan, 1985)
This modern theory addresses emotional needs in an integrated manner, combining psychological
and emotional needs while emphasizing autonomy and competence as essential factors for human
development.

e Relatedness: The feeling of belonging and supportive social relationships.

e Competence: The sense of ability and success.

e Autonomy: The ability to freely express emotions and make decisions.
7. Study Questions Responses:
7.1 Answer to Question One: Primary Emotional Needs of Primary School Students
Below are the primary emotional needs of primary school students:
7.1.1 Need for Security:
Refers to the child's sense of physical and emotional security at school and home
(Maslow, 1943)
Providing a school environment free from physical and psychological threats, such as bullying or
violence, and offering emotional support from teachers and parents(Smith & Jones, 2016)
7.1.2 Need for Love and Belonging:
The child’s feeling of being loved, accepted by others, and belonging to a group(Maslow, 1943)
Encouraging positive friendships among students, promoting cooperation and teamwork, and
providing classroom activities that foster communication and social interaction(Brown, 2018)
7.1.3 Need for Esteem and Recognition:
The child’s sense of being valued and respected by others and self-confidence(Maslow, 1943)
Providing positive feedback, celebrating personal and academic achievements, and encouraging
children to achieve their goals(Smith & Jones, 2016)
7.1.4 Need for Competence:
The child’s sense of ability to accomplish tasks and succeed in various activities
(Ryan & Deci, 2000)
Designing educational tasks suitable for children's abilities, offering appropriate support to enhance
their skills, and encouraging them to attempt and achieve success(Ryan & Deci, 2000)
7.1.5 Need for Autonomy:
The child’s desire to make decisions and control certain aspects of their life(Ryan & Deci, 2000)
Providing students with opportunities to choose activities or projects, encouraging them to express
their opinions and ideas, and promoting personal responsibility(Ryan & Deci, 2000)
7.1.6 Need for Relatedness:
The child’s feeling of connection and belonging to others, building warm and satisfying
relationships(Bowlby, 1988)
Enhancing positive relationships between teachers and students, providing opportunities for social
interaction inside and outside the classroom, and encouraging students to support each
other(Bowlby, 1988)
7.1.7 Need for Emotional Interaction:
Emotional interaction with others and understanding personal and others' emotions(Ryan & Deci,
2000)
Teaching children to recognize and express their emotions in healthy ways and teaching them
emotional interaction skills such as empathy and respect(Brown, 2018)
7.2 Answer to Question Two:
Impact of the Educational Environment on Meeting the Emotional Needs of Primary School
Students
The educational environment plays a critical role in meeting the emotional needs of primary school
students. It includes the physical, psychological, and social aspects of the educational institution,
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significantly impacting the child’s development and well-being. Below is a clarification of how the
educational environment affects each of the primary emotional needs:

7.2.1 Impact on the Need for Security:

Providing a Safe Environment: Schools should be a place free from physical and psychological
threats, including protection from violence and bullying and ensuring the safety of facilities and
equipment(Smith & Jones, 2016)

Psychological Support: Offering psychological support programs and counseling to students facing
personal or family issues can enhance their sense of safety and stability(Anderson, 2017)

7.2.2 Impact on the Need for Love and Belonging:

Promoting Friendships: Group activities and collaborative work can enhance students' sense of
belonging. Encouraging cooperation among students and building positive relationships within the
class helps meet this need(Brown, 2018)

Enhancing Communication: Providing an environment that promotes open communication and
participation can help students feel part of a supportive school community(Bowlby, 1988)

7.2.3 Impact on the Need for Esteem and Recognition:

Appreciating Achievements: Celebrating students' academic and personal achievements, whether
through awards or teacher praise, reinforces their sense of esteem and respect(Smith & Jones, 2016)
Building Self-Confidence: Providing opportunities for students to showcase their skills and
contribute to group projects can enhance their self-confidence(Ryan & Deci, 2000)

7.2.4 Impact on the Need for Competence:

Task Design: Assigning educational tasks that match the students' ability level and providing
suitable challenges can reinforce their sense of competence. Tasks should be motivating but not
excessively difficult(Ryan & Deci, 2000)

Constructive Feedback: Providing continuous and positive feedback helps students understand their
progress and identify areas for improvement, reinforcing their sense of competence(Ryan & Deci,
2000)

7.2.5 Impact on the Need for Autonomy:

Choice and Participation: Allowing students to choose activities and projects promotes their sense
of autonomy. Encouraging them to make personal decisions about their learning increases their
intrinsic motivation(Ryan & Deci, 2000)

Encouraging Creativity: Providing a flexible environment that fosters creativity and personal
expression helps students feel control over their learning and develop their personal skills
(Ryan & Deci, 2000)

7.2.6 Impact on the Need for Relatedness:

Building Positive Relationships: Promoting relationships between teachers and students, as well as
among students themselves, helps meet the need for relatedness. This can be achieved through
activities that encourage cooperation and understanding(Bowlby, 1988)

Social Support: Offering social support and attention from teachers reinforces students' sense of
connection and belonging(Bowlby, 1988)

7.2.77 Impact on the Need for Emotional Interaction:

Social-Emotional Learning: Incorporating social-emotional learning programs in the curriculum
helps students recognize their emotions and interact positively with others(Brown, 2018)

Emotional Expression: Providing an environment that supports emotional expression and
interaction skills enhances students' ability to manage their own emotions and understand others'
feelings(Brown, 2018)

7.3 Answer to Question Three:

How to Design Curricula and Activities that Support Students' Emotional Needs?

Designing curricula and educational activities that support students' emotional needs requires
careful planning to ensure their fundamental needs are met, promoting their emotional and
psychological growth. Below are strategies and methods that teachers can adopt to achieve this:

942



International Journal of Early Childhood Special Education (INT-JECSE)
DOI:10.48047/intjecse/v16i4.91 ISSN: 1308-5581 Vol 16, Issue 04 2024

7.3.1 Enhancing Security and Comfort:

Creating a learning environment free from physical and psychological threats and ensuring the
safety of facilities and equipment. Students should feel safe in their study environment

Providing psychological support programs and counseling sessions for students facing emotional or
social issues, and strengthening trust between teachers and students through open
communication(Anderson, 2017)

There are several activities that support the need for security and comfort among students,
including:

e Relaxation Corner Activity: A corner in the classroom equipped with cushions, comforting
toys, and calming books. Students can go to this corner when they feel stressed or need to
relax. The goal is to provide a safe and comfortable environment that helps students feel at
ease(Maslow, 1943).

e Meditation and Yoga Sessions Activity: Short meditation or yoga sessions are organized at
the beginning or end of the school day. These sessions help students relax and reduce stress,
with the goal of enhancing physical and mental well-being(Brown & Ryan, 2003).

e Open Discussion Circles Activity: The teacher creates a safe space for students where they
can talk about their feelings and thoughts without fear of judgment or criticism. Students are
encouraged to share their concerns and seek support from their peers. The goal is to provide
a supportive and safe environment that helps students express their emotions(Rogers, 1980).

e Cooperative Games Activity: Group cooperative games are organized to foster a sense of
security and belonging among students. These games encourage cooperation rather than
competition, with the aim of enhancing a sense of safety through positive group
interaction(Johnson & Johnson, 1989).

e Emotional Appreciation Activity: Students are asked to write a thank-you or appreciation
letter to someone they feel grateful for in their lives. These letters help reinforce emotional
comfort and security, with the goal of promoting feelings of safety and comfort through
expressions of gratitude(Emmons & McCullough, 2003).

You can use these annotations to support activities related to enhancing security and comfort in
academic texts.
7.3.2 Enhancing the Sense of Belonging and Love

e Encouraging Collaboration and Teamwork: Designing group activities that encourage
students to work together and develop positive relationships. These activities can include
group projects, educational games, and school events(Brown, 2018).

e Organizing school events that promote acceptance of cultural and social diversity among
students, and providing opportunities for them to express themselves(Bowlby, 1988).

7.3.3 Enhancing Esteem and Recognition

e C(Celebrating Achievements: Designing a reward system that includes certificates of
appreciation, awards, and recognition of students' academic and personal successes to
enhance their sense of esteem and respect(Smith & Jones, 2016).

e Providing Constructive Feedback: Offering positive and constructive feedback that helps
students improve their performance and build their self-confidence. Feedback should be
specific and aimed at enhancing learning(Ryan & Deci, 2000).

Here are some activities that support the need for esteem and recognition among students:

e '"Gratitude Board' Activity: A classroom board dedicated to appreciating students' efforts.
Any student or teacher can write appreciative notes about students' achievements or positive
contributions during the week, which are then displayed on the board. The goal is to
enhance the feeling of recognition and appreciation of students' efforts(Dweck, 2006).

e '""Weekly Honor Ceremony' Activity: At the end of each week, a small ceremony is held
to recognize students who have achieved notable accomplishments or demonstrated positive
behavior. Certificates of appreciation or symbolic medals can be awarded. The goal is to
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strengthen the sense of esteem and recognition of students' contributions(Cameron & Pierce,
1994).

Achievement Club Activity: A school club that includes students who have achieved
outstanding accomplishments in specific fields, such as sports or the arts. This club gives
students the opportunity to share experiences and learn from one another, with the goal of
promoting a sense of recognition and appreciation for their efforts(Deci & Ryan, 1985).
""Group Appreciation' Activity: A weekly session organized by the teacher to appreciate
the work of student groups. Each student in the group expresses gratitude and appreciation
to their peers for their positive contributions to the teamwork. The goal is to foster mutual
appreciation and recognition of everyone’s efforts(Johnson & Johnson, 1999).

""Success Stories' Activity: Students are asked to write or present a personal or academic
success story they have achieved. The teacher encourages other students to provide positive
feedback and show appreciation for their peer’s efforts. Goal: To enhance the feeling of
recognition and acknowledgment of individual achievements(Bandura, 1997).

These activities aim to create a learning environment that motivates students to excel through the
appreciation and acknowledgment of their efforts and achievements, which enhances their self-
confidence and motivation for learning.

7.3.4

Enhancing Competence and the Ability to Achieve Goals

Designing Appropriate Educational Tasks: Preparing educational tasks that match
students' ability levels and provide suitable challenges, with additional support when needed
to strengthen their sense of competence(Ryan & Deci, 2000).

Encouraging Experimentation and Learning from Mistakes: Allowing students the
opportunity to learn from their mistakes and try different strategies, enhancing their ability
to achieve success and increasing their motivation to learn.

Activities Supporting Competence and Goal Achievement

7.3.5

""Personal Goal Setting'' Activity: Students are asked to set short- and long-term goals that
are measurable and achievable. This can involve writing the goals and creating an action
plan. The aim is to foster a sense of competence by encouraging students to set and achieve
clear goals(Locke & Latham, 2002).

""Academic Challenges' Activity: Providing students with academic challenges suited to
their skill levels and abilities, encouraging hard work to succeed in these challenges, with
constructive feedback provided. The aim is to promote a sense of competence by offering
challenges that develop skills and foster success(Bandura, 1997).

"Group Problem-Solving' Activity: Students are divided into small groups to work
together on specific problems that require critical and creative thinking, such as real-life
scenarios or mathematical problems. The aim is to enhance competence through developing
problem-solving skills and teamwork(Johnson & Johnson, 1989).

"Self-Assessment and Personal Improvement' Activity: Students evaluate their
performance on certain tasks, identify areas for improvement, and create a plan to enhance
their performance. The aim is to strengthen competence by encouraging continuous self-
improvement(Zimmerman, 2002).

"Project-Based Learning'' Activity: Assigning long-term projects that require research,
planning, and independent work, allowing students to choose the topic and develop the
project to completion. The aim is to enhance competence through applying skills and
knowledge in a practical context and achieving tangible outcomes(Thomas, 2000).
Enhancing Autonomy and Responsibility

Providing Learning Choices: Allowing students to choose study activities and projects that
interest them, which enhances their sense of autonomy and self-reflection(Ryan & Deci,
2000).
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Encouraging Decision-Making: Involving students in decision-making regarding their
study activities, which strengthens their sense of control over their learning and academic
life.

Activities that support students' need for autonomy:

""Personal Choice Project' Activity: Students are given the freedom to choose a personal
project topic they are interested in. It can be a research project, presentation, artwork, or any
other activity reflecting their personal interests. The aim is to strengthen students' sense of
autonomy by allowing them to make choices about their learning(Deci & Ryan, 1985).
"Classroom Decisions' Activity: Students are encouraged to participate in making
decisions related to the classroom, such as selecting daily activities or establishing class
rules. They are allowed to express their opinions and contribute to shaping the learning
environment. The goal is to encourage students to exercise autonomy in decision-making
and participate in managing their educational environment(Wehmeyer, 1999).

""Flexible Work Schedules' Activity: Students are permitted to set their daily or weekly
work schedules based on their priorities. They can choose the order of tasks and activities
they wish to complete during the day or week. The aim is to enhance students’ ability to
manage their time and make independent decisions regarding task completion(Zimmerman,
2002).

""Self-Assessment'’ Activity: Students are encouraged to evaluate their own work, such as
writing a report about their performance in a project or self-assessing after completing a task
using specific criteria. The aim is to enhance autonomy by empowering students to monitor
their performance and assess their progress(Black & Wiliam, 1998).

"Free Work' Activity: Students are given designated time during the day to work on
activities or tasks of their own choice without teacher intervention. These activities can
include reading, writing, or exploring a particular topic. The aim is to encourage students to
explore their own interests and develop independence(Deci & Ryan, 2000).

These activities aim to support students' need for autonomy by encouraging them to make their own
decisions and take responsibility for their learning, contributing to the positive and independent
development of their personalities.

7.3.6 Enhancing Relatedness and Social Interaction

Organizing Interactive Activities: Designing educational activities that encourage social
interaction and build positive relationships, such as group work, classroom discussions, and
outdoor activities(Bowlby, 1988).

Teaching Emotional Interaction Skills: Integrating educational programs focusing on
social and emotional skills, such as empathy, effective communication, and conflict
resolution.

Activities that support the need for relatedness and social interaction:

"Support Group' Activity: Students are divided into small groups (4-5 students) to meet
regularly and discuss their feelings and daily experiences. Each student is encouraged to
speak while others listen and offer support(Cohen, 2006).

""Collaborative Partners' Activity: The teacher assigns students into pairs to work
together on specific tasks, such as a research project or solving a problem. This activity
provides students with the opportunity to interact and collaborate with classmates, aiming to
enhance cooperation and relatedness among students(Johnson & Johnson, 1999).

""Creative Group Activities'': Organizing group workshops where students work together
on an art or theater project. Each student contributes ideas and skills to complete the work,
aiming to foster a sense of belonging and social interaction through shared creative
work(Vygotsky, 1978).

"Open Question Game'' Activity: Students participate in a game involving open-ended
questions like "What was the best thing that happened to you this week?" or "How are you
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feeling today?" The goal is to encourage students to share their feelings and thoughts,
promoting open communication and increasing social interaction among students(Rogers,
1980).

e "Collaborative Story Writing'' Activity: Students create a collaborative story, with each
student writing part of the story based on the previous student's contribution. They are
encouraged to work together to complete the story, aiming to enhance teamwork and
relatedness through joint creativity(Palincsar& Brown, 1984).

8. Conclusion

The educational environment, including relationships with teachers and peers, curricula, and
classroom activities, is a key factor in meeting these needs. Through the review of educational and
psychological theories, it is understood that the primary emotional needs encompass security, love
and belonging, esteem, competence, autonomy, and social connection, and that the role of school
extends beyond academic education to include support for students’ psychological and social
growth.

This study highlights the importance of integrating activities and educational curricula that support
emotional needs within classrooms to enhance students' well-being and improve their academic
performance. Providing a school environment that supports social interaction and emotional
expression, while strengthening students’ self-confidence, can lead to positive outcomes in
academic performance and psychological stability.

Finally, this study serves as a guide for educational policymakers, teachers, and parents to develop
educational policies and programs that address the emotional challenges faced by students amidst
rapid social and technological changes.

9. Recommendations:

e Training programs should be designed for teachers to raise awareness of the importance of
students' emotional needs. These programs should include effective strategies for handling
students' emotions and fostering positive relationships within the classroom.

e It is recommended to incorporate activities focused on developing social and emotional
skills into the curriculum. These activities may include meditation sessions, collaborative
workshops, and interactive games that promote social interaction and empathy among
students.

e Provide a learning environment free from physical and psychological threats by addressing
bullying and promoting a culture of mutual respect among students. Schools should be a
place where students feel safe and comfortable expressing themselves.

e Collaboration between the school and the family can help create a supportive environment
for students' emotional growth.

e Regularly provide positive feedback to students. This feedback should be specific and
constructive to enhance students' self-confidence and encourage continuous improvement.
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