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Abstract 
Several studies affirmed the role of personality traits on learners’ academic achievement, but none has 
investigated its influence on the college readiness of senior high school (SHS) graduates. Hence, through a 
descriptive-correlational design, this study examined the relationship between personality traits and college 
readiness of 7,384 Filipino SHS graduates enrolled in a state university in Northern Philippines. Using the 
Gordon Personal Profile-Inventory (GPP-I) and College Readiness Test (CRT) as measures, the results revealed 
that SHS graduates have low ascendancy, responsibility, sociability, and emotional stability, and they are 
college-unready. Furthermore, the statistical test of relationship showed that personality traits such as 
responsibility and emotional stability are directly associated with college readiness, whereas sociability is 
indirectly related to college readiness. Given these results, SHS teachers, school heads and parents must develop 
not only the cognitive abilities of their students/children but also the personality traits that are essential in their 
preparation for tertiary education.
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INTRODUCTION
Academic achievement has long been linked to students' cognitive abilities in various learning areas at various 
levels of education. This idea has sparked much interest in various places and has remained popular throughout 
time. However, several researchers have laid the foundation that academic success is the result of a complex 
interaction of elements rather than a single factor (e.g., Abdullah et al., 2016; Corazzini et al., 2021; Kyllonen et 
al., 2014; Paat et al., 2020; Steel-Johnson & Leas, 2013; Vecaldo, 2020). 
Remarkably, personality attributes are non-cognitive variables that contribute to goal achievement.They 
encompass the interior aspects of psychological experience, collectively referred to as self. They establish a 
dynamic arrangement of psychophysical systems within a person, creating distinctive patterns of behavior, 
thoughts, and feelings (Aguirre et al., 2008). They are made up of a person's physical characteristics, memories, 
intentions, reactions, experiences - a set of relatively stable features, dispositions, or attributes that give a 
person's behavior some consistency(Basmayor et al., 2015).
Moreover, personality attributes have evolved and extended over time and across cultures consistent with many 
sectors such as leadership, the workplace, and education. Because of their significant impact on student's 
academic success and achievements, personality attributes are now actively emphasized in the educational 
environment(e.g., Komarraju & Karau, 2005; Chamorro, Premuzic& Furnham, 2008). Nonetheless, despite 
repeated attempts to establish a clear pattern about the influence of personality traits on academic performance, 
the dispute over the nature of the relationship remains unresolved (Corazzini et al., 2021).Therefore, in the 
present study,the researcher investigates the influence of personality traitson college readiness which is an 
equally significant academic construct.
College readinessrefers to a student's capacity to be admitted and thrive in college after graduating from senior 
high school (Conley, 2007). Notably, itserves as a platform in determining who among high school graduates 
are qualified to attend college (Jawad, 2017) because a high school diploma may not always reflect enough 
preparedness for the academic challenges of adult life (Porter & Polikoff, 2012).In the Philippines, the 
Commission on Higher Education (CHED) developed the College Readiness Standards (CRS) as an overarching 
framework in ensuring the quality and readiness of SHS students to pursue tertiary education, as well as 
inrevising the general education curriculum (GEC) offered in colleges (CHED, 2011).
Traditionally, collegereadiness has been linked to a student's grade point average, class rank, and results on 
various academic examinations or academic performances (Kobrin et al., 2008). However, previous research 
claims that it is also linked to non-cognitive characteristics such as student personality traits (Porter & Polikoff, 
2012).In addition, college readiness includes the students’ psychological characteristics, beliefs, and activities 
regarding oneself and schooling (Farrington et al., 2012; Kyllonen et al., 2014), which may help them connect 
more deeply with academic information and maximize learning (Kurlaender et al., 2019). As a result, the
students have improved academic readiness, college content knowledge, and information, as well as enhanced 
resilience to succeed in college.
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It is in the preceding contexts that this studywas anchored on two-fold purposes: a) to generate a psychological 
profile of the SHS graduates particularly focused on their personality traits as part of their psychological 
resource in transitioning from high school to college; and (b) to address the lack of empirical research on college 
readiness (Lee, 2012), especially in the non-Western setting such as the Philippines. Specifically, this study 
determined the personality traits and college readiness of the SHS graduates and ascertained the association 
between their personality traits and college readiness. 
LITERATURE REVIEW
Understanding College Readiness
Theoretically, college readiness is divided into four basic components that are all intertwined: a) key cognitive 
techniques, b) key content understanding, 3) academic behavior, and 4) contextual skills and knowledge 
(Conley, 2007). The capacity to think critically, conduct research, and solve problems, as well as the ability to 
demonstrate systems thinking, which improves learning across disciplines, are all key cognitive techniques 
(Tierney & Duncheon, 2015). The key cognitive material is the most important foundation of college 
preparedness (Conley et al., 2006). It enables students to be well prepared in terms of learning core information 
and many disciplines.Meanwhile, academic behavior refers to a student's ability to attend classes regularly and 
follow school rules and policies, both of which are important in determining a student's readiness for tertiary 
education. On the other hand, contextual knowledge and skill is the application of knowledge in the educational 
and cultural context, such as selecting the appropriate college and course and applying for loans and 
scholarships (Conley, 2005; Kirst et al., 2004).
The Philippine College Readiness Standards (CRS)
Because the Philippines developed the CRS through CHED, it is critical to use this framework in assessing
Filipino college preparation. The CRS establishes criteria for mapping out the capabilities that students must 
acquire in a variety of subjects, including English, Literature, Filipino, Science, Mathematics, Social Studies, 
and Humanities. Articulating content and performance standards is a key component of this framework.The 
former refers to the knowledge that students must possess, while the latter refers to what they can demonstrate 
though that knowledge. The CRS, in particular, focuses on improving the 21st-century skills and capabilities, 
which are highlighted in the GEC at the college level. The GEC is liberal, learner-centered, inter/cross-
disciplinary, and context-based (CHED, 2013), and it is a continuation of the K-12 curriculum's competencies.
Personality Traits Influencing College Readiness
Students' psychological attributes, beliefs, and actions regarding themselves and schooling are part of college 
readiness (Farrington et al., 2012). These personality attributes allow them to connect more fully with academic 
content and to maximize learning (Kurlaender et al., 2019). As a result, they increase students’ academic 
preparation, college knowledge, and information and nurture better resilience to thrive in college. Furthermore, 
high scores in several psychological variables boost the chances of accurately forecasting academic success and 
validate cognitive or academic competence, such as college preparation (DeAngelis, 2015).
To date, none has been reported on the influence of personality traits on college readiness, but several 
researchers have documented the relationship between several personality traits to academic success, which may 
contribute to one's readiness in college life. For instance, in the study of AlQaisy and Khuffash (2012), results 
showed a significant correlation between ten personality traits and academic achievement. In addition, Kumar 
(2013) also discovered that some personality traits, including sociability, self-confidence, and ambitiousness, are 
significantly and positively correlated with academic performance among high school students, implying that 
certain personality traits are directly linked with academic success. Also, the study of Khalid (2003) revealed 
that college students scored much better on the ascendancy, responsibility, and emotional stability measures 
than high school students. 

Conceptual Framework
Based on the foregoing principles and knowledge gaps, the present study is driven by the framework in Figure 
1. This is the first study to analyzethe association between personality traits and college readiness among SHS 
graduates. In this research, the independent variable is the personality traitsconsisting of responsibility, 
emotional stability, ascendancy, and sociabilityas reflected on Gordon's Personality Profile Inventory(GPPI-I). 
Meanwhile, the dependent variable iscollege readiness,which is measured by the results of the College 
Readiness Test (CRT) covering the content and performance standards of the CRS in the seven learning areas. 
Consideringthe theoretical assumptions and previous studies, the present study tested whether personality traits 
such as responsibility, emotional stability, ascendancy, and sociability significantly influence college readiness.
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METHODOLOGY
Research Design
The study used a descriptive-correlation designin investigating the association between personality traits and 
college readiness of the respondents. A descriptive-correlation design efficiently characterizes two or more 
variables and demonstrates their relationships, but it does not necessarily exhibit their causality (Sousa et al., 
2007).
Respondentsand Sampling Procedures 
The respondents were the 7,384first-year students enrolledat Cagayan State University (CSU) for the Academic 
Year (AY) 2019-2020 chosen through complete enumeration. The first-year students who were graduates of the 
Alternative Learning System (ALS) and RevisedBasic Education Curriculum (RBEC) were not included since
they did not undergo the K-12 curriculum.
Locale of the Study
The research was carried out at CSU, a public higher education school in Northern Philippines. The university 
has eight campuses strategically positioned around the province of Cagayan. These campuses provide extensive 
academic programs aligned with the K-12 program's tracks and strands.
Research Instruments
The study utilized two instruments. The first tool is the Gordon’s Personal Profile Inventory (GPP-I) (Gordon, 
2003). It has 38 questions consisting of short personality descriptions used to measure four specific personality 
traits: ascendancy, responsibility, emotional stability, and sociability.The test is not timebound. The respondents 
were asked to select one item that most closely resembles them and the least similar to them. Two of the four 
items are generally considered equally complimentary, whereas the other two are commonly thought to be 
uncomplimentary.
The College Readiness Test(CRT) is the second instrument in the study. It consists of 200 items that assess the 
CRS's learning areas namely: English, Filipino, Literature, Mathematics, Science, Social Studies, and 
Humanities (Tamayao et al., 2020). Each learning area has 28 to 30 items, with thirty percent (30%) items 
measuring content standards (knowledge and understanding) and seventy percent (70%) items measuring 
performance standards (application, analysis, testing assumptionsand evaluation). In addition, the CRT has a 
65.64 difficulty index, 0.22 discriminating index, and 68.91 percent distractor efficiency (Mamba et al., 2020). 
Lastly, it possesses an acceptable inter-item consistency (r=0.796).
Data Gathering Procedure
The data collection was scheduled and conducted in each campus. The researcher administered the CRTand 
GPP-Iwith the assistance of 25 faculty members, eight guidance counselors and eight psychometricians. The 
respondents took the CRT two weeks after their enrolment while the GPPI was taken by the respondents two 
months after their enrolment.The response rate was 100% because of the assistance of the university officials in 
scheduling, administering and briefing responsible persons in study.

Ethical Considerations
Foremost, approval was sought from the school authorities and other study collaborators. Also, the Centile 
Psychological Assessments authorized the researcher touse the GPP-I. Following that, all test administrators 
(e.g., guidance counselors, psychometricians, and faculty members) were oriented on the norms and protocols to 
comply with test administration standards and research ethics. The respondents' free and prior informed consent 
(FPIC) was also obtained before the study's execution. Finally, with the technical support of eight trained 
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guidance counselors and eight psychometricians, the test administration guidelines, checkingand scoring were 
followed to ensure the data's authenticity.

Data Analysis
Descriptive statistics such as frequency, percent and weighted mean were used in analyzing the respondents’ 
personality traits and college readiness. On the one hand, Kendall's tau-b correlation was usedto test the 
association of the variables. Finally, the analysis was set at a 0.05 level of significance. 

RESULTS 

Table 1. Respondents’ personality traits
Psychological 
Attribute

Dimensions Interpretation Frequency Percent

Personality 
Traits

Ascendancy
Low 5979 81.0

High 1405 19.0

Responsibility
Low 7084 95.9

High 300 4.1

EmotionalStability
Low 6382 86.4

High 1002 13.6

Sociability
Low 7352 99.6

High 32 0.4

Table 1 shows that most respondents scored poorly on all personality traits. The low ascendancy score implies 
that they are unlikely to take an active position in the group, make independent decisions, or be self-assured in 
interpersonal relationships. Furthermore, their low responsibility score indicates that they are less likely to stay 
to their current undertakings at hand and to be perseverant and determined. Meanwhile, their low emotional 
stability and sociability ratings indicate that they have a limited ability to exert emotional control and resilience 
and to collaborate with others. Also, these data imply that the respondents are less likely to connect more fully 
with academic content and to maximize learning.

Table 2. College readiness of the respondents based on the CRT

College Readiness Frequency Percent

College-unready 4,556 61.7

College-ready 2,828 38.3

General Mean score = 93.96

Total 7,384 100.0

Table 2 reveals that there are more college-unready (4,556 or 61.70 percent) than college-ready respondents 
(2,828 or 38.30 percent). The mean score is 93.96, which is below the passing mark of 100 points. This finding 
suggests that only two-fifths of the first-year respondents admitted in the university were prepared for college. 
Nevertheless, these individuals can show progress and mastery of the CRS entrance competencies and are more 
likely to pass the GEC without remediation.

Table 3. Association between the respondents’ personality traits and college readiness
Dimensions of Personality Traits Correlation Coefficient P-value
Ascendancy 0.007 .373
Responsibility 0.123** <0.001
EmotionalStability 0.024** .003
Sociability -0.038** <0.001
Means of the same letter are not significantly different at 0.05 significance level
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**p<0.01, *p<0.05

Kendall's tau-b correlation results showed that there was a significant positive association between college 
readiness score and responsibility (τb = 0.123, p<0.001) and emotional stability (τb = 0.024, p<0.001). This 
finding means that respondents with higher responsibility and emotional stability scores have more likelihood to 
obtain higher college readiness scores. Meanwhile, sociability was found to have a significant negative 
association with college readiness. The data imply that respondents with higher sociability score tend to obtain 
lower college readiness score. Notably, ascendancy is not significantly correlated with college readiness.

DISCUSSION
This present study mainly examined the Filipino SHS graduates' personality traits and college readiness and the 
interplay of these variables.The purpose of which is to contribute further to the growing body of knowledge in 
the role of non-cognitive constructs to learners’ academic readiness and success. The results reveal that the SHS 
graduateshave low ascendancy, sociability, responsibility, and emotional stability. This scenario only suggests 
that SHS graduates cannot take an active role in the group, make independent decisions, and be self−assured in 
relationships with others. In the educational milieu, the data suggest that they are hard up in doing their tasks 
autonomously as they cannot make decisions independently. They find it challenging to assert their ideas since 
they tend to be passive recipients of information and find difficulty in working well with others. As Al-Hebaish 
(2012) points out, learners with poor personality traits, particularly ascendancy and responsibility, tend to turn 
away from teachers to avoid being called on. They are also hesitant to speak in public because they are afraid of 
being judged or disapproved of. Consequently, they are more likely to manifest lower success rate in their 
instructional undertakings.

Moreover, using a criterion-referenced tool, it was discovered that more college unprepared SHS graduates were 
admitted to the university, implying their lack of CRS' key competencies. Such a scenario represents a 
microcosm of the nationwide picture of Filipino students who performed poorly in various learning areas (Paris, 
2019).Furthermore, given the promise of the Philippine K-12 program, the analysis demonstrates inconsistency 
in the basic education institutions' claims about students’ learning outcomes. This situation can be explained by 
the reality that K-12 program implementation has not yet been perfected. In this regard, all program 
stakeholders are still adapting and improving the processes to achieve all of the program's objectives (Mamba et 
al., 2020). According to Gatdula (2018), the K-12 Program's initial implementation was riddled with loopholes. 
Teacher inefficiency, lack of adequate learning sources, and curriculum flaws may have contributed to 
thesechallenges. Furthermore, because the respondents were from the second batch of SHS graduates, they were 
merely  adjusting on the various aspects of K-12 program that may have influenced their college preparation 
(Asuncion et al., 2020).

The test of the relationshipshows that among the personality traits measured in the GPP-I, only responsibility, 
emotional stability, and sociability have a significant influence on college readiness. This finding only shows 
that the psychological makeup of learners is valuable input to their college readiness since responsibility and 
emotional stability are directlyrelated to it. Those who show higher responsibility are more college-ready 
because they can stick to the assignments given to them and remain persevering and determined (Kyllonen et al., 
2014). Thus, they can manage to perform their varied academic endeavors. Meanwhile, those with higher 
emotional stability tend to be more prepared in college because emotional stability is regarded as a prerequisite 
for first-year students tohavesuccessful social-psychological adaption to higher education (Serebryakovaa, et al., 
2016). In addition, they can exert emotional control and maintain resilience as they work with people (MacCann 
et al., 2020).

However, it was found in the present study that sociability is indirectly related to college readiness, that is, the 
SHS graduates who are less sociable have more likelihood to be college-ready. This point affirms the findings of 
Khalid (2003), citing that the high scores on sociability indicate low academic performance. Such scenario may 
be explained by the fact that academically equipped people are often quiet, distant, aloof, stiff, yet mature and 
critical (Khan & Bhat, 2008). Their introversion may be balanced by a sharpened emphasis on their schoolwork, 
allowing them to better prepare for college life.

CONCLUSION AND RECOMMENDATIONS
The present study has provided a picture of Filipino SHS graduates' personality traits and college readiness. 
However, the unfavorable personality traits and college unreadiness of the SHS graduates only depict that much 
is needed to strengthen the psychological and academic foundation of the K-12 learners. Furthermore, it is a 
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widely accepted belief that learners’ cognitive abilities influence college readiness. Nonetheless, this research 
contends that personality traits critically influence SHS graduates' college readiness. Such an argument is 
anchored on the assumption that college readiness results from a confluence of several interplaying elements 
rather than a monopoly of a single factor. Hence, this study confirms that cognitive characteristics alone may not 
be enough to explain college preparation. In essence, personality attributes such as responsibility, emotional 
stability, and sociability are just as important as academic aptitude in preparing students for tertiary education.

Based on the preceding conclusion, the policy and program implications of the study’sfindings are as follows:
1. Teachers, guidance advocates and parents need to strengthen psychosocial support and services for SHS 

learners by providing information about college culture and career options, with a focus on developing 
positive personality traits, including ascendancy, responsibility, sociability, and emotional stability.

2. Basic education institutionsmay consider firming up their instructional quality in practically all learning 
areas to boost the college readiness of the SHS graduates.

3. Without prejudice to academic freedom, public and private higher education institutions mayadopt a more 
stringent admission criteria, requirements, and standards to admit more college-ready individuals. In 
addition, they must secure the admission of college-ready SHS graduates because it is the state's 
commitment to provide access to high-quality postsecondary education.

LIMITATIONS
The study data emanated only from a public university in the northern Philippines. In this regard, the results 
obtained may not presentgeneralizability in all Philippine higher education institutions (HEIs) situated in various
geographical locations. Hence, the results only hold in so far as the admitted first-year students for the AY 
2019-2020 of CSU are concerned. Furthermore, the SHS graduates in the study were limited only to those who 
chose tertiary education as their curriculum exit. 
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