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Abstract

The purpose of this investigation is to examine how well Indian ESL students are aware of various grammatical
patterns in academic English. It seeks to theoretically investigate specific English syntactic structures and
empirically study Indian ESL learners' performance in dealing with syntactic structures via a specialised test
created for this purpose. There are four sections to this research. Scholarly and linguistic perspectives on general
definitions of syntax and word order are provided in the first chapter. In the second section, we look at the most
common syntactic patterns in current usage of Standard English. The third chapter discusses the main types of
errors made on the test given to non-departmental postgraduate students in the College of Education, and
provides results measuring their overall performance at the recognition and production levels. The major
takeaways from this research are summed up in Chapter 4.
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1. Introduction

Traditional English usage defines a sentence as "an expression of a complete thought.” An additional
definition for this term is "the largest unit to which we can assign a particular grammatical structure" (Partridge,
1949: 90; Palmer, 1971: 73). Different linguists and grammar books present different treatments and hierarchies
of English syntactic patterns. Learning the syntax of simple sentences is essential for any student of the English
language. Therefore, students' inability to communicate their ideas wills reflects their level of proficiency in
comprehending these syntactic structures.

It is hypothesized that Indian ESL students struggle with both recognising and producing these structures.
Thus, a diagnostic procedure was introduced to prove the aforementioned theory. Both of the test's questions
have 25 possible answers (for the full list, refer to the test's appendix). Most Indian ESL students (62.8%) are
unable to recognise these structures (question 1), and even more (68.4%), including the avoided items that are
considered incorrect in both questions, are unable to produce these structures (question 2). Students of English
who wish to improve their command of the language will likely find this study helpful. The study concludes
with some suggestions for ESL instructors and students based on how often and how frequently they encounter
such sentences in both spoken and written English.

Section Two

Sentence Types and Their General Descriptions in English

Syntax is the study of the rules, principles, and processes governing sentence structure (sentence structure
usually including word order) in a given language.The Greek prefix syn- means "together" and téxis means "an
ordering," so the word syntax can be broken down into two parts: syn and taxis.Thus, syntax (which implies
word order) means arranging words in a logical and effective fashion. The order in which the parts of a sentence
(subject, verb, and object) typically appear in meaningful sentences is one basic description of a language's
syntax.

When it comes to defining sentences, it's important to note that the common understanding of a sentence as "a
collection of words intended to convey an entire idea" falls short. The emphasis is totally on meaning. Many
sentences fit the definition of "a group of words containing a subject and a predicate" (Roberts, 1954: 292), but
one-word sentences do not. Therefore, this definition has been updated to mean "a group of words (or
occasionally a single word) containing or implying a subject and a predicate and expressing a statement,
question, exclamation, or command" (Allen, 1984: 681).
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Sentences are "the largest unit to which we can assign a grammatical structure,” as Palmer (1971: 73) puts it.
According to Scheurweghs (1959: 1), the use of punctuation marks (such as capital letters at the beginning of
sentences and full stops, exclamation marks, and question marks at the end of sentences) as indicators of
sentence boundaries makes written sentences easier to identify. Zandvort (1975: 195) argues, however, that a
speaker's pause and intonation typically mark the beginning and end of a sentence in relation to the sentences
that came before and after it. A sentence is defined as a "textual unit that consists of one or more words that are
grammatically linked" in the field of non-functional linguistics. According to functional linguists, a sentence is a
grammatical unit defined by the presence or absence of certain graphological features, such as capitalization and
punctuation.

Statements, questions, exclamations, requests, commands, and suggestions can all be expressed through
meaningful word clusters that make up sentences. It's a string of characters that, in theory, can convey an entire
idea (although it may make little sense taken in isolation out of context). It may be a simple phrase, but it
conveys enough meaning to imply a clause, even if it is not explicit.

For example :

When asked how many there were, the answer "two" implies the introductory clause "There were two." Subject
and predicate are the standard components of a sentence.

When learning how to write (compose), students are typically told they need to state (rather than imply) what
makes up a sentence. This leads to the textbook 2 definition of a sentence as one that must (explicitly) include a
subject and a verb. In the context of teaching a foreign language, for instance, instructors will typically reject
one-word responses that only imply a clause and instead instruct students to "give a complete sentence," by
which they mean an explicit one. Sentences, like all linguistic expressions, can include both function and
content words, as well as properties like distinctive intonation and rhythmic patterns.

According to the principles of non-functional linguistics, a single clause can function as a complete sentence. In
functional linguistics, a clause is the building block of a sentence and can take two forms: the simplex clause
and the complex clause. A clause is said to be "clause simplex™ if it represents a single process in time, and
"clause complex” if it consists of two or more “clause simplexes" to represent a logical relation between
multiple processes.

A subject noun phrase and a finite verb make up the standard predication structure of a clause (simplex).
Subjects are typically noun phrases, but gerund phrases and other phrase types can also be used, and in some
languages, subjects are optional. The simplex outer clause's subject is italicised and the boiling subject is
enclosed in square brackets in the examples that follow. The second and third examples contain clause
embedding.

[Water] boils at 100 degrees Celsius.

The fact that [water] boils at exactly 100 degrees Celsius is fascinating.

Intriguingly, [water] boils at a temperature of exactly 100 degrees Celsius.

Independent clauses are those that stand alone and do not rely on any other clauses or phrases to make sense.
The expression of a speech act like a statement, question, command, or offer is the function of an independent
clause. No action can be completed by a clause that depends on another clause. It is common for a non-
independent clause (simplex or complex) to have a relationship with other non-independent clauses. Together,
they form a complete sentence (complex). As a result, we also refer to such clauses as interdependent, even
though they are not. For instance, | don't go out because | have no friends and because | have no friends are
related non-independent clauses. Given that the complex clause serves to actualize a statement, it can stand on
its own. Having no friends and not going out is shown to be a causal loop. The fact that the speaker doesn't go
out is implicit in such a statement when it is enacted. The reason for this is the subject of ongoing discussions
and negotiations. Instead of the two independent clause simplexes or the one dependent clause simplex, the
causal nexus is represented by the independent clause complex.

Grammar-based categorization of sentences

The amount and kinds of clauses in a phrase that include finite verbs constitute one classic method of

categorising English sentences.

e Each clause in a simple phrase is an individual clause.

e Unlike simple sentences, compound sentences have no dependent clauses and instead have many
independent clauses. The conjunction "and," the punctuation mark "," and any combination thereof connect
these clauses.

e  There must be at least one dependent clause in a complicated sentence.

e To create a compound-complex sentence (also known as a complex-compound sentence), two or more
independent clauses must each include at least one dependent clause.

e To further categorise sentences, we may look at their function.

e The most frequent sort of sentence, a declarative one, makes an assertion, as in "l have to go to work."

e Commonly used to inquire about a subject (as in, "Do you have to go to work? "), interrogative sentences
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and queries may also be used for other purposes, such as when posing a rhetorical query.

e Statements of strong passion are often expressed in the form of exclamatory sentences or exclamations,
such as "I have to get to work!"

e When you order someone to "Go to work," you are using an imperative phrase or command, which may be
either an imperative or an exclamatory statement, depending on the tone you use. or "Go to work!"

Big and little sentences

To put it simply, "I have a ball" is a significant sentence since it follows the standard subject-verb-object format.
One may easily switch the pronouns in this statement, becoming "We having a ball." for example. And yet,
"Mary!", "Precisely so,” and "Next Tuesday evening when it becomes dark" are all examples of minor
sentences, which are a kind of irregular sentence that do not have a major clause. Minor sentences also include
headlines (like the one above), cliches (like "Hello!"), emotional exclamations (like "Wow!"), proverbs, and so
on. Nominal phrases, such as "the more, the merrier," are likewise acceptable here. These tend to leave out a
primary verb for the purpose of brevity, while this may also be done to highlight the significance of the nouns in
question. The words that make up such sentences are referred to as "sentence words," and the sentences
themselves are termed "word sentences.” To wit: (Noordegraaf, 2001: 24) The average length of a sentence is a
good indicator of the phrase's difficulty or complexity, according to Gary (2011:370) and Katherine (2011:108).
This suggests that there is a correlation between sentence length and sentence complexity.

Section Three: The Test

Background:

The purpose of the current study is to determine which syntactic structures Indian ESL students have the most
trouble with, and therefore a test has been developed to that end. There are two questions on the exam. The first
inquiry evaluates the pupils' familiarity with the material. The second inquiry, however, is tailored to gauge how
their answers relate to output. Twenty-five multiple-choice choices in the first question test students' awareness
of proper word order. The second question includes 25 questions designed to assess the pupils' ability to string
together coherent sentences.

Fifty postgraduate students in the College of Education at Dr BR Ambedkar University who are majoring in
English as a Foreign Language have been used as a sample for the exam.

Here, we make an effort to show how the students did on the exam. Their level of fluency with the English
sentences is, however, dependent on how well they answer the questions.

As was previously indicated, the test's very first question is designed to assess students' ability to recognise
information. The following table briefly summarises each student's overall score on Question 1.

Table (1): Subjects' Overall Effort at the Questioned Recognition Level (1)

No. of [No. of Correctll No. of [No. of Avoided

Question Responses % Incorrect % Items %
Responses

1 186 37.2 285 57 29 5.8

According to Table (1), the percentage of people who got answer (1) right was (186, 37.2%), while the
percentage of people who got it wrong (including those who didn't answer) was (314, 62.8%). The respondents’
proficiency in recognising grammatical sentences in the first question of the exam is rESLected in their rate of
right replies. And the number of wrong answers does show that some people are having trouble picking out the
right phrases used in this inquiry.

As for how the topics fared in terms of output, the data are summarised in table (2):

Table (2): The Full Capability of the Subjects at the Questioned Level of Production (2)

No. of [[No. of Correct|% No. of Incorrect]% [No. of Avoided%o
Question Responses Responses Items
2 158 31.6 314 [62.8 28 lI5.6

Table (2) shows that most participants are unable to correctly construct grammatical sentences, since
the majority of their answers to the second question are inaccurate in addition to the left items (342, 68.4%),
compared to the few who did it correctly (158, 31.6%).
The following table displays the participants' overall test results in terms of recognition and production levels.
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Table (3): The Summarized Recognizability and Productivity of the Subjects

No. of [No. of Correct|foo No. of Incorrect]|9o [No. of |96
Question Responses Responses Avoided

Items
1 186 37.2 285 |57 29 |5.8
2 158 31.6 314 ||62.8 28 ||5.6

Error Analysis:
Sources of Errors:

This part is tailored to determine the methods used by students of English as a foreign language based on a
study of their blunders. Learners' blunders, according to Brown (1987:177-8), may be traced back to a number
of different factors, including interlingual and intralingual transfer, context of learning, and a lack of adequate
communication methods.

Inter-lingual Transfer:

Many blunders, therefore, are blamed on the weight of a person's native speech (i.e.Telugu language).
According to Witting (1981:179), interference arises from the fact that learning one set of information might
impede recall of other sets of information. In order to compensate for their gaps in understanding of the target
language, students might turn to their home language's grammatical structure. Errors of this kind occur, as
pointed out by Ellis (1994:48), when the native language's patterns diverge from those of the target language.
Additionally, Johnson and Johnson (1999:110) shed light on this issue by stating the rule that "when the L1 and
the L2 disagreed, the learner would transfer improper attributes and learner mistakes would result: an instance of
negative transfer."

Intra-lingual Transfer:
According to Born (1987:81-3) and Chanier et al. (1992:134), the following may contribute to these
inaccuracies, which arise as a result of the foreign language's structure:

Overgeneralization:
This refers to misusing previously acquired vocabulary or structures in an inappropriate foreign language
setting.

Disregard for regulatory constraints:
This leads to students incorrectly applying a rule to a group for whom it was not intended. One example of this
is(Q2Items:2,5,8and9)

Broken rule-following:
This occurs when a student believes that good communication can be achieved by adhering to relatively
basic norms, and so fails to acquire a rather complicated framework.

False concepts hypothesized:

The misunderstanding stems from a difference not being appreciated in the target language. Taking (Q2
Item 7) as an example, most students interpret the word "can" as a modal auxiliary, despite the fact that it refers
to a garbage can.

The Art of Communication:

Strategies are the means through which students articulate their objectives. According to Farch and Kasper
(1983:14), learners use communicative strategies when they anticipate and prepare for potential difficulties in a
specific communication context.

1. Avoidance:
Because of this, it's clear that the subjects are unable to express themselves fully. This is clearly indicated in (Q2
Item 1), which many students either don't respond or choose to ignore:

2 . Guessing:

Learners employ contextual cues to infer or make predictions about a text's meaning. It happens when students
lack thorough understanding of crucial aspects of the target language.
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Section Four

Conclusions and Findings

The results of this section show that most students have trouble producing appropriate and grammatical
sentences in English, suggesting that a firm grasp of the language's syntactic structures is an essential
prerequisite for successful language acquisition. With this proof, the first section's hypothesis is confirmed.
Word order is a fundamental skill for every English language student to have. As a result, it's crucial to focus on
the specifics of English syntax and the challenges that learners may face. There are several kinds of sentences,
and the instructor should go through them with the pupils and show them how to appropriately create sentences.

Appendix (1): The Test

Q1) State whether the following sentences are true (T) or false (F) in terms of word order.

1. Why/you/would/go/to/Mr. Reynolds ?

2. Agatha / Christie / was / educated / at / home / , where / her / mother encouraged / her / to / write / from /
a

3. [ very [ early / age.

4. Van Gogh / painted / many / other/ and/ The/ Sunflowers / famous pictures .

5. Sorry/, could/ you/ repeat/ please/ the / name ?

6. Do / you / easy / find/ it / to / make/ in / English/ an / announcement ?

7. Eating/ everyday / fruit/ and /vegetables/ is/ for/ your/ health / good .

8. Where/ do/ you/ usually/ record / new vocabulary ?

9. I'm/really/to/ see/ you/ looking/ forward/ again.

10. Why / he / didn’t / want/ to / be / a / newsreader ?

1 Roger Federer/ is/ the/ best/ probably/ player/tennis/ in/ the /world / today .
Q.2\ The following sentences are incorrect . Put them in the correct order .

1. Madagascar / is / it / although / very / is / rich / mountainous / agriculturally / very .

2. You/would /do/like / to / research / a / university / future / the /at/in?

3. Pollution / may / increased / to / illness / lead / more .

4. Information/ do / what/ need / sort/you /of?

5. Speak/two / someone / equally / languages / well / can / bilingual / who / is .

6. He/why/ want/to/be/didn’t/ newsreader /a?

7. Pollution over /world / air / all / major / the / problem/is/a/today .

8. Near/a/there/is/sports/pool/club/house/a/swimming / your / with ?

9 Find/ phones / without / and / manage / many / not / them /essential / people / could / mobile .

10. Going / you / to / next / are / the / in / Istanbul / week / conference ?
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