
International Journal of Early Childhood Special Education (INT-JECSE) 

DOI:10.48047/intjecse/v14i2.1140 ISSN:1308-5581 Vol14, Issue02 2022 

 

10204  

Opinions and Experiences of Students with Special Needs Regarding Resource 

Rooms in Indian Schools 
 

Dr.T.Sharon Raju1, Dr.Esukapatla Sowjanya2 

1Associate Professor & Head; Chairman, BOS in Education (UG) Department of Education, Andhra 

University, Visakhapatnam-530003, A.P., India 

2Former Research Scholar, Department of Education, Andhra University, Visakhapatnam-530003, 

Andhra Pradesh, India 

 

 

Abstract 

This research was conducted to determine the opinions and experiences of students with special needs 

regarding special education offered within resource rooms (RRs). To this end, semi-structured 

interviews were conducted with 22 participants. The research employed the phenomenological 

method, one of the qualitative research methods. Descriptive analysis was used to analyze the data 

obtained from the interviews. In order to achieve validity and reliability in the study, “credibility,” 

“transferability,” and “confirmability” were all established. The students’ opinions and findings can 

be summarized as follows: special needs students mostly receive educational support as part of their 

academic (basic/culture) courses in RRs; that they usually learn new subjects or review prior learned 

subjects; that instead of the IEP team, it is either the students’ parents or their teachers alone who 

are involved in the course selection process; that the students also want to be involved in this 

process; that they are mostly pleased with the current RR settings, but still want dedicated RRs in 

schools; that gifted students prefer attending RRs outside of normal school hours, while others 

prefer attending during school hours as they face difficulties learning lessons in general education 

classrooms; that students have varying opinions about their peer relationships; that those who 

express negative opinions about their peer relationships were exposed to peer bullying; that they 

have good relationships with their teachers; and that they consider RRs to be an efficient educational 

practice that positively contributes to their academic achievement. 
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  Introduction 

Since 2015, RRs (Resource Rooms) have become one of the most widely used special education 

services in India, affording teachers the opportunity to focus more on topics important for special 

needs students and to allocate their time to them. According to Dash (2005), these topics are; (a) 

providing individualized education in academic skills, providing additional assistance to students 

in areas other than academic skills, enabling functional and comprehensive assessment, (d) 

ensuring confidentiality during interviews with students and/or their parents, (e) enabling students 

to concentrate, and (f) providing an environment for the preparation of special materials. On the 

other hand, the disadvantages of RR education include requiring students to be outside of their 

normal classrooms for certain lessons, a potential lack of compliance between the school program 

and the RR program, general education classroom teachers might regard RRs as an opportunity to 

neglect their responsibility towards special needs students, and it may cause a degree of separation 

among students (Batu, 2000). In spite of these limitations and disadvantages, it should be noted that 

appropriate RR education significantly contributes to the provision of efficient special education 

services. 

As previously mentioned, to be able to provide effective educational support in RRs and to 

increase the academic achievement and well-being of the students who attend RRs, it is necessary to 

provide RRs within an appropriate physical environment, with the right equipment, and to only assign 

teachers possessing certain characteristics. However, the key to the success of all special education 

support services is the social acceptance of special needs students and the cooperation of all 

stakeholders (Batu, 2013). These stakeholders include school administrators, teachers, parents, 

normally developing peers, and the students themselves. Therefore, each stakeholder’s opinions and 
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suggestions about RRs can make a significant contribution. A thorough search of the relevant 

literature yielded studies that were conducted in order to determine the opinions of teachers (Aydın, 

2015; Bedur, Bilgiç and Taşlıdere, 2015; Kış, 2013; Nar, 2017; Semiz, 2018; Tortop and Dinçer, 

2016), school managers (Çağlar, 2017; Sabbah and Shanaah, 2010; Valeo, 2008), parents (Falkmer, 

Anderson, Joosten and Falkmer, 2015; Peck, Staub, Gallucci and Schwartz, 2004; Somaily, Al-

Zoubi and Bani Abdel Rahman, 2012; Ziadat, 2014), and students (Klingner, Vaughn, Shay 

Schumm, Cohen, and Forgan, 1998; Rose, Barahona and Muro, 2017; Talley, 2017; Vaughn and 

Bos, 1987; Yang, Gentry and Choi, 2012) with regards to RRs. 

According to a review of the related national literature (in India), no previous research was 

found that determined the opinions and experiences of special needs students about RRs. Only one 

study that included students’ views was identified; however, it was based on inclusive education. 

Olçay-Gül and Vuran (2015) concluded that special needs students held positive perceptions about 

inclusive education, but that it lacked systematic education appropriate to differences of the 

individual. 

 

Determining the opinions and experiences of students with special needs is very important 

in terms of increasing the quality of educational practices within RRs. Furthermore, revealing these 

students’ opinions and experiences of RRs, and making improvements in line with their opinions 

may lead to their improved well-being and also in their academic achievements. The researcher 

anticipates that the current study will contribute both to the literature and to the field. Taking these 

as a starting point, the current study aims to determine the opinions and experiences of special needs 

students regarding RRs. 

  

  To this end, answers to the following research questions were sought. 

Research Questions 

1) What are the opinions and experiences of students with special needs regarding the lessons held 

in RRs? 

2) What are the opinions and experiences of students with special needs regarding the physical 

characteristics of RRs? 

3) What are the opinions and experiences of students with special needs regarding RR hours? 

4) How are the opinions and experiences of students with special needs in relation to their peers 

and teachers in the RR process? 

5) What are the opinions and experiences of students with special needs regarding the 

contribution of RRs to their academic achievement? 

6) What are the suggestions of students with special needs about RRs? 

 

  Methods 

Research Model 

The current study employed the phenomenological method, which is one of the qualitative research 

methods. Yıldırım and Şimşek (2008) defined the purpose of the phenomenological method as, “to 

reveal the experiences and perceptions of and the meanings attributed by individuals to a case” (p. 

79). 

 

Participants 

“Data sources in phenomenological research are individuals or groups who experience and reflect 

the phenomenon that the research focuses on” (Yıldırım and Şimşek, 2008, p. 74). Therefore, 

participants in the current study were students educated in RRs. To determine the participants, 

“criterion sampling,” one of the purposive sampling methods, was employed. This method involves 

the determination of criteria and the study of appropriate cases by the researchers prior to the study 

(Yıldırım and Şimşek, 2008). The inclusion criteria for the current study were determined as; (a) 

being an individual with special needs, (b) attending RRs, (c) enrolled in K-12 education (first grade 

to 12th grade), and (d) being able to participate in an interview lasting at least 5 minutes, understand 

questions, and respond to them. 
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In determining the participants, preliminary interviews were conducted with school 

principals, assistant school principals, and school counsellors, who were also informed about the 

purposes of the study, the intended interview questions, and the inclusion criteria of the study. 

Schools that volunteered to participate in the study then identified prospective participants who met 

the criteria and then informed their students. To determine whether or not prospective participants 

met the inclusion criteria, a short interview was held with each student in addition to the preliminary 

interviews held with the administrators. During these short interviews, the researcher obtained 

certain personal information from each interviewee (e.g., name, grade, how many years they had 

attended RRs). All of the interviewees were found to have met the inclusion criteria. Accordingly, 

22 students with special needs were accepted as eligible to participate in the study. Summary 

information about the participants is presented in Table 1. 

Table 1: Characteristics of participants 

Participant Gender  

 

Grad 

e 

 Diagnosis  Time attending 

RRs 

K1 Male  10  Visual Impairment  2 years 

K2 Male  9  Low Vision  4 months 

K3 Male  9  Intellectual Disability  1 year 

K4 Female  8  Learning Difficulties  4 years 

K5 Female  8  Learning Difficulties  3 years 

K6 Male  7  

 

 

Learning Difficulties + 

Attention Deficit Hyperactivity  

Disorder 

 

 

 

3 years 

K7 Male  7  Learning Difficulties  5 years 

K8 Male  5  

 

Attention Deficit Hyperactivity  

Disorder 

 

 

2 years 

Participant Gender  

 

Grad 

e 

 Diagnosis  Time attending 

RRs 

K9 Male  9  Learning Difficulties  2 years 

K10 Male  9  Intellectual Disability  2 years 

K11 Male  11  Intellectual Disability  1 year 

K12 Female  5  Learning Difficulties  1 year 

K13 Female  7  Learning Difficulties  2 years 

K14 Female  7  Learning Difficulties  2 years 

K15 Male  6  Learning Difficulties  1 year 

K16 Male  6  Learning Difficulties  2 years 

K17 Male  6  Learning Difficulties  2 years 

K18 Female  7  Learning Difficulties  3 years 

K19 Male  3  Gifted  2 years 

K20 Male  3  Gifted  2 years 

K21 Female  3  Gifted  1 year 

K22 Female  7  Gifted  5 years 

 

Data Collection Tool and Data Collection 

In order to determine the level of experience of each participant special needs student regarding 

RRs, semi-structured interviews were preferred as the chosen medium as they make it easier to access 

more in-depth information, and provide the researcher with a wider range of opportunities (Walsh 

and Wigens, 2003; Yıldırım and Şimşek, 2008). Interview questions were prepared for the 

determined purposes. In this process, first, the relevant literature was reviewed, with similar studies 

examined, and interview questions drafted considering special education conducted within RRs. 

While preparing the questions, care was taken to keep the questions simple and short in order not to 

introduce any unnecessary difficulty for the students in terms of their understanding or ability to 
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answer them. The developed interview questions were then examined by two experts; one 

continuing a doctorate program in the field of special education and the other undertaking a 

Master’s degree with prior special education field experience. The interview questions were then 

finalized in line with the experts’ opinions. A total of 11 open-ended interview questions were 

developed so as to determine the participants’ perceptions regarding lessons held within RRs, the 

physical characteristics of RRs, RR working hours, students’ relationships with their peers and 

teachers, the contribution of RRs to students’ academic achievement, and their thoughts and 

suggestions with regards to RRs. 

 

The interviews were conducted by the researcher between May 27 and June 14, 2019 in the 

students’ schools. Interviews were conducted individually with each student in the school library, a 

dedicated RR, or empty classrooms in order that the students would feel comfortable in giving their 

opinions freely and so that the interviews would be less likely to be interrupted. The shortest 

interview lasted 5 minutes and 52 seconds, whilst the longest lasted 16 minutes and 37 seconds. In 

total, the interviews lasted 3 hours, 8 minutes, and 20 seconds. 

 

  Data Analysis 

Descriptive analysis was used to analyze the data obtained from the interviews. Descriptive analysis 

can be defined as the systematic summarization of data according to themes determined prior to the 

analysis so as to organize and interpret the obtained data (Yıldırım and Şimşek, 2008). The researcher 

obtained the necessary permission from each of the participants to record the interviews using an 

audio-recording application installed on a Samsung Note 3 smartphone. During the analysis process, 

a Word document was created for each participant, and transcripts of their interview recorded on 

these documents. The participants were assigned pseudonyms as K1, K2…K22 according to the 

order of the interviews. The combined length of the Word documents totaled 93 pages. 

 

Following the transcription of the voice recordings the Word documents were then printed, 

and each question asked to the participants was highlighted using different colors. The responses of 

each of the participants to the questions were read through carefully. First, themes were determined 

based on interview questions. All of the interview transcripts were read several times, with 

categories and subcategories created under each theme. From the first stage, after interpretation of 

all the data, a total of 15 categories and 88 subcategories had been identified under six themes. 

Subsequently, similar subcategories were combined to achieve a revised total of 46 subcategories. 

During this process, the opinion of an expert engaged in special education was sought. The 

researcher and the expert first read through the interview transcripts separately and then together, and 

subsequently agreed upon the categories and subcategories. 

 

  Results 

The current study was conducted in order to determine the perceptions of students with special needs 

regarding RR education. After analyzing the data obtained from the interviews, a total of six themes 

were established. In this section, the research findings are presented according to these six themes. 

The number of participants and the number of opinions differ because students sometimes gave more 

than one answer to the questions. 

 

In summary, it can be said that the relationships between students who receive educational 

support in RRs and their normally developing peers were found to vary. Although some of the 

students experienced problems with their academic achievement in the general education classroom, 

they preferred to spend more time with their classmates because of their good relations with them. 

However, some students prefer to spend their whole school time in RRs due to their peers’ negative 

attitudes or because they were exposed to peer bullying. All of the participants stated that they had 

good relationships with their teachers. Besides, some students stated that their educational support 

teacher also cared about their personal problems, as well. 

 

  Discussion and Suggestions 
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A comparative or descriptive analysis of the study based on results, on previously studies, etc. The 

results should be presented in a logical sequence, given the most important findings first and 

addressing the stated objectives. The number of tables and figures should be limited to those 

absolutely needed to confirm or contest the premise of the study. The authors should deal only with 

new or important aspects of the results obtained. Material from the Results section should not be 

repeated, nor new material introduced. The relevance of the findings in the context of existing 

literature or contemporary practice should be addressed. 

 

The current study was conducted in order to determine the experiences of students with special 

needs regarding RRs. The findings of the study revealed the students’ opinions about the courses 

held in RRs, the physical characteristics of RRs, the RR working hours, their relationships with 

their peers and teachers, as well as their general thoughts and suggestions about RRs. 

 

Accordingly, the first finding of the study related to the courses taken by special needs 

students in RRs. The students usually learn new subjects or review prior subjects, solve problems, 

and undertake activities in RRs. During the classes held in RRs, teachers, considering the individual 

characteristics of their students, simplify the subject matter as necessary (Vural and Yıkmış, 2008) 

and students usually engage in problem-solving activities. Another notable finding regarding the 

lessons held in RRs was that only one of the participants received educational support in the areas of 

sports or art lessons. However, it is especially considered that gifted students should receive 

educational support in line with their talents (Bedur et al., 2015), non-academic or otherwise. 

Furthermore, it is thought that in addition to gifted students, students in other diagnostic groups should 

also receive educational support according to their wishes and talents. Such educational support 

would not only contribute to their well-being, but also increase their levels of self-confidence. In 

order to ensure that students take appropriate courses according to their abilities, interests, and 

wishes, all stakeholders, including school employees who assess the students, parents who know 

their children better than anyone else, and the students themselves should take part in efficient IEP 

meetings in order to arrive at jointly-formed decisions (Öztürk and Eratay, 2010). However, the 

student interviews revealed that rather than making joint decisions, it is either school employees or 

their parents alone who upon which courses the student will receive. In addition, some students even 

stated that they did not know who was responsible for their course selection, which is a finding also 

reported by other studies (e.g., Vaughn and Klingner, 1998). Some of the participants stated that 

they wanted to be involved in the course selection process. Therefore, in it considered that student 

involvement in the process, along with other stakeholders, would make educational support in RRs 

more efficient. 

 

Arranging the right physical environment for special needs students in RRs and inclusive 

classrooms is of paramount importance. However, when considering the opinions of the participant 

students, educational support was not always provided within appropriate settings, as specified in 

the Regulation on Special Education Services (Milli Eğitim Bakanlığı [Turkish Ministry of National 

Education], 2018b). Students reported usually receiving educational support in school libraries, 

teachers’ rooms, or in classrooms usually dedicated for other purposes. This situation, regarded as a 

problem by both RR students and teachers alike, may result in degradation of RR educational 

quality. This finding from the current research has also been reported by other studies in the national 

literature (Bedur et al., 2015; Çağlar, 2017; Nar, 2017; Semiz, 2018). 

 

Another finding of the current study related to the RR working hours. Most of the students 

interviewed stated that they received educational support in RRs during normal school hours, and that 

they were satisfied with this situation. This finding is considered to be consistent with the literature 

(Vaughn and Klingner, 1998). Students with special needs, students with poor academic 

achievement, and gifted students prefer to be educated within environments where they can more 

easily accomplish the required level of academic achievement, and thereby feel good about 

themselves (Adams-Byers et al., 2004). One reason why students prefer to attend RRs during school 

hours might be that it is easier for them in terms of academic achievement in RRs than in general 
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education classrooms (Vaughn and Klingner, 1998). Also, RR students’ negative relationships with 

their normally developing peers might be seen as another reason. As can be inferred from the 

interviews in the current study, most students have good relations with their peers, while some face 

negative attitudes. Previous studies have also reported that children with special needs can be 

additionally exposed to peer bullying (Luciano and Savage, 2007). On the other hand, it has also 

been reported in the literature that students with special needs may prefer general education 

classrooms since they find it easier to make friends in such an environment (Vaughn and Klingner, 

1998). Although the participants in the current study held different opinions about their 

relationships with their peers, they all agreed that they had good relationships with their teachers. 

This finding may be attributable to the close relationships established between RR students and RR 

teachers. Efficient and quality RR-based education can enable students with special needs to self- 

develop in areas where they otherwise lack success, and to improve in their abilities where they 

would otherwise have limited opportunities in general education classrooms. The findings of the 

current study indicate that the majority of the participants consider that RR-based education, which 

they believe to be both useful and effective, contributes to their academic achievement. Considering 

the literature, some previous studies have reported on the positive opinions held by students about 

RRs (Vaughn and Klingner, 1998), as well as studies that reported negative findings (Talley, 2017; 

Vaughn and Bos, 1987). However, in the current study, negative opinions, though very few, were 

also expressed by the student participants. The final finding of the current study consists of 

students’ suggestions with regards to RR-based education. The participant students’ suggestions are 

in line with problems reported as being associated with RRs by other relevant studies (e.g., Çağlar, 

2017; Semiz, 2018). Accordingly, the physical characteristics of RRs, lack of equipment, grading 

system, and lack of cooperation between teachers were some of the common problems mentioned 

by the students regarding their RR education. Therefore, for educational support in RRs to be 

effective, the suggestions highlighted in the literature and also expressed by the participant students 

of the current study should be taken into consideration. 

 

The current study can be considered as having certain limitations. First, the participants 

were not evenly distributed according to their type of special need. Future research could be held 

with a more equal number of special needs students from each diagnostic group. In addition, 

students belonging to different diagnostic groups, such as hearing impaired or those diagnosed with a 

mood disorder could be included in the study. However, the researcher in the current study failed to 

reach RR students in different diagnostic groups that were able to answer the pertinent interview 

questions. Another limitation of the current study was that only students with special needs were 

interviewed. Teachers, parents, and normally developing students, among others, could be included 

as participant group in future studies. However, since no other studies had previously determined 

the opinions of the aforementioned stakeholders regarding RRs, and since no other study to date has 

determined the opinions of students with special needs in different diagnostic groups, the researcher 

purposely elected to maintain focus only upon the student sample included in the current study. 

 

  Conclusion 

Considering the findings of the research, it can be suggested that the physical environment and 

equipment of RRs should be prioritized in order to assure the efficient provision of RR-based 

education to special needs students. In addition, efforts should be made to foster social acceptance so 

that positive relationships can be developed between normally developing students and those with 

special needs. To this end, steps should be taken to help the wider student population to develop 

empathy through meetings, social events, or jointly held activities. Also, the IEP team should be 

sufficiently active in the process of providing RR teachers with the requisite knowledge about 

special education services, and to encourage coordination and cooperation between RR teachers and 

general education classroom teachers. In addition, all members of the IEP team should be consulted 

when making decisions that impact the student. Finally, new regulations should be developed and 

introduced for the assessment of student achievement levels in RRs. 
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