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Abstract 

Children with dyslexia react emotionally, become frustrated, loose their self-esteem and develop a negative 

self-image due to repeated failure, negative feedback and poor academic performance. Education of these 

children is a matter of concern for all the educators as normal method of teaching does not help them. In this 

paper researcher compared two such approaches(Eclectic Approach and Ron Davis Approach) which can 

help to improve academic achievement of dyslexic children. Sample of the study comprised of 30 dyslexic 

students of 3rd and 4th classes studying in the different English medium schools of Nawanshahr, Punjab.  It 

was found that both Ron Davis Approach and Eclectic Approach were superior to Traditional Approach in 

improving academic achievement in English of the students when groups were matched with respect to pre-

academic achievement in English. Moreover there was no significant difference amongst both these 

approaches in improving academic achievement in English of dyslexic students. 

 

Keywords:  Dyslexic Students, Eclectic Approach, Ron Davis Approach and Academic Achievement in 

English. 

 

Introduction: 

Dyslexia is one of the most commonly occurring reading disability which effects maximum number of school 

going children (14.63% ,Bains-1997, 24.42% Kohli-2001 and 23% Brazeau-2005). Children suffering from 

dyslexia often evaluate themselves as inadequate especially when they repeatedly fail academically. Their 

disability contributes directly to the formation of their negative self-image.  They could not able to perform 

as is desired from them. If they do not receive help in time it can worsen and can render them overly sensitive 

to criticism and reprimands (Shepard-2008, Murphy and Schochat-2009). Children with reading problems 

react emotionally, become frustrated, loose their self-esteem and develop a negative self-image due to 

repeated failure and negative feedback, such as poor academic performance, being teased by peers and 

pressure coming from educators and parents, dominance of feeling of loneliness, anger, sadness, denial, 

worry, shame and nervousness, that can lead to different psychological problems such as anxiety, mood and 

behavioral/conduct disorders, (Berininger et. al -2006, Gupta and Jamal-2006, Fink-2007). Children with a 

reading disorder run the risk of developing anxiety; depressive and behavioral problems and they are also 

inclined to having problems concerning peer relationships. They also react less sensitively in ambiguous 

social situations. Children with Dyslexia are more likely to become early school leavers to withdraw from 

friends and family, to commit suicide( Shovman and Ahissar-2006,).Education of these children is a matter 

of concern for all the educators. Different studies had tried to find suitable interventions for educating these 

children. One of such approach is Eclectic Approach ( Hatcher-2000, Clipson-Boyles-2001, Kohli-2001,  

Severson-2007, Mitra-2008,Kumar-2013,Khalid &Anjum, -2019,). Eclectic Approach means not following 

any one approach, but selecting and using what are considered the best elements of all approaches. A teacher 

who tends to help dyslexics may choose two or three approaches that provide broad–range instructions for 

remediation. With the broad-range approaches as bases of instructions, the teacher may add two or three 

variations of these instructions that are essentially supplementary methods to be used compatibly with one or 

more of these broad range approaches. Then if a selected approach seems to fail with a student, the teacher 

can select another. If one part of the second approach seems ineffective, the teacher can delete that particular 

portion and use a compatible supplementary method to teach the skills needed. In this study the investigator 
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used Alphabetic Phonic Method, Behavioral Modification Method as well as Multisensory Structured 

Linguistic Method as broad range approaches to provide remedial instructions for the dyslexic children.  

 

Another Approach is Ron Davis approach (Pfeiffer et al.-2001, Engelbrecht.-2005, Syed Hasan,-2016, 

Mutalib-2022). Ron Davis Approach for dyslexic students was originated in 1984 in California and at 

present is being applied all over the world by facilitators in six different languages. In this approach, dyslexic 

students are guided verbally and visually to obtain a point called orientation point. Students are guided 

accordingly to stabilize their disorientation with the help of counseling, which davis called orientation 

counseling. Then multisensory techniques which take help of all senses are used to further correct their 

reading problems. 

 

In the present study the investigator wants to study and compare the effect of Ron Davis Approach and 

Eclectic Approach on reading ability among primary school dyslexic children.  

Objective: 

To compare the adjusted mean scores of academic achievement in English of the students taught with Ron 

Davis, Eclectic and Traditional Approaches by considering pre- academic achievement in English as 

covariant.    

 

Hypothesis: 

There is no significant difference in the adjusted mean scores of academic achievement in English of the 

students taught with Ron Davis, Eclectic and Traditional Approaches by considering pre- academic 

achievement in English as covariant 

 

Tools and Techniques: 

1. Teacher’s Referral form 

2. Observation Technique. 

3. Reading test (RRT) by Gupta ( 2008) 

4. Diagnostic spelling test ( DST) (2005)by Gupta and Narang 

5. Rapid Automatic Naming ( RAN) by Gupta ( 2005) 

6. Coloured Progressive Matrices by Raven. Court & Raven ( 1977) 

7. Ron Davis Modules 

 

Sample :  

Sample of the study was comprised of 30 dyslexic students of  3rd and 4th  classes studying in the different 

English medium schools of Nawanshahr, Punjab. The dyslexic students were identified on the basis of very 

objective criterion i.e. 

1. Average or above average intellectual ability (obtained 25 or more than 25 marks in the CPM). 

2. Had word reading problems i.e obtained 18 or less than 18 marks in the word reading test by Gupta 

3. Had reading comprehension problems i.e obtained 2 or less than 2 marks in the reading comprehension 

test by Gupta 

4. Had word fluency problems i.e obtained 12 or less than 12 Marks in the RAN test by Gupta 

5. Had spelling problems i.e obtained 7 or less than 7 marks in the DST test by Gupta and Narang. 

 

Procedure of Data Collections: 

In the first phase of data collection principals of English medium schools were contacted and permission was 

sought for data collection. Class teachers of third and fourth grade children of 10 randomly selected English 

medium schools of Nawanshahr were contacted and made aware of various specific learning disabilities of 

school children.  After that various tests were administered to all the cases selected by investigator after the 

observation technique under various sessions. Reading test by Gupta, Rapid Automatic Naming (RAN) by 

Gupta, Diagnostic Spelling Test (DST) by Gupta and Narang and Coloured Progressive Matrices by Raven, 

Court and Raven were administered.  On the basis of these test 30 dyslexic students of III & IV grade were 

taken for the present study.Academic achievement scores in English of first unit test of the students (Two 

experimental groups and a control group) were obtained from class teachers. For the treatment schools were 

randomly assigned to the two experimental and a control group. Treatment was provided to subjects of the 
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two experimental groups through Ron Davis Approach and Eclectic Approach respectively for the 60 

sessions of 30 minutes each. Academic achievement scores in English of the students in unit test which 

followed treatment were obtained from the class teachers to test the differential impact of two approaches on 

the academic achievement in English. 

 

Analysis: Objective was Analysis is as follows 

1Comparison of adjusted mean scores of academic achievement in English of students taught with Ron 

Davis, Eclectic and Traditional Approaches by considering pre-academic achievement in English as 

covariate.  

 

Table 1: Summary of ANCOVA of Academic Achievement in English by considering Pre-

Academic Achievement in English as Covariate 

Source of Variance SS df MSS F 
Approaches of 

Teaching  
138.90 2 69.45 7.26** 

Error 248.60 26 9.56 
Total  29  

**Significant at 0.01 levels 

 

From the Table 1, it can be seen that adjusted F-Value is 7.26, which is significant at 0.01 levels with df = 

2/26. It indicates that the adjusted mean scores of Academic Achievement in English of students taught with 

Ron Davis, Eclectic and Traditional Approaches differ significantly when Pre- Academic Achievement in 

English was considered as covariate. In this context, the null hypothesis, namely, “there is no significant 

difference in the adjusted means scores of Academic Achievement in English of students taught with Ron 

Davis, Eclectic and Traditional Approaches by considering Pre- Academic Achievement in English as 

covariate”, is rejected. In order to analyze further, post hoc comparisons (LSD) were made. The results are 

given in table 2. 

 

Table 2: Group Wise Adjusted Mean Differences and Standard Error of Ron Davis, Eclectic and 

Traditional Approaches 

Group Adjusted mean 

difference 
Standard error 

Ron Davis – Eclectic 0.37 1.39 
Ron Davis – Traditional 4.77** 1.39 
Eclectic - Traditional 4.40** 1.40 

** Significant at 0.01 level 

 

1.2Comparison of Ron Davis and Eclectic Approaches 

From the table 2, it is evident that no significant adjusted mean difference exist among the students belonging 

to Ron Davis and Eclectic Approaches. In this context, the null hypotheses, namely, “there is no significant 

difference in the adjusted mean scores of Academic Achievement in English of students taught with Ron 

Davis and Eclectic Approaches by considering Pre – Academic Achievement in English as covariate”, is not 

rejected. It may, therefore, be said that Ron Davis and Eclectic Approaches were not significantly different in 

respect to Academic Achievement in English. 

 

1.3Comparison of Ron Davis and Traditional Approaches 

From the table 2, it is evident that significant adjusted mean difference exist among the students belonging to 

Ron Davis and Traditional Approaches. In this context, the null hypotheses, namely, “there is no significant 

difference in the adjusted mean scores of Academic Achievement in English of students taught with Ron 

Davis and Traditional Approaches by considering Pre– Academic Achievement in English as covariate”, is 

rejected. Further, the adjusted mean score of students belonging to group taught by Ron Davis Approach 

(41.81) was significantly higher than those belonging to group taught by Traditional Approach (37.04). It 

may, therefore, be said that Ron Davis Approach was significantly superior than Traditional Approach in 

respect to Academic Achievement in English. 
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1.3Comparison of Eclectic and Traditional Approaches 

From the table 2, it is evident that significant adjusted mean difference exist among the students belonging to 

Eclectic and Traditional Approaches. In this context, the null hypotheses, namely, “there is no significant 

difference in the adjusted mean scores of Academic Achievement in English of students taught with Eclectic 

and Traditional Approaches by considering Pre –Academic Achievement in English as covariate”, is rejected. 

Further, the adjusted mean score of students belonging to group taught by Eclectic Approach (41.44) was 

significantly higher than those belonging to group taught by Traditional Approach (37.04). It may, therefore, 

be said that Eclectic Approach was significantly superior than Traditional Approach in respect to Academic 

Achievement in English. 

 

Findings: 

1) Ron Davis Approach was found to be superior to Traditional Approach in improving academic 

achievement in English of the students when groups were matched with respect to pre-academic 

achievement in English. 

2) Eclectic Approach was found to be superior to Traditional Approach in improving academic achievement 

in English of the students when groups were matched with respect to pre-academic achievement in 

English. 

3) Ron Davis Approach was not found to be superior to Eclectic Approach in improving academic 

achievement in English of the students when groups were matched with respect to pre-academic 

achievement in English. 

 

Implications: 
The present study revealed that Ron Davis and Eclectic Approaches improve Reading Ability and Academic 

achievement in English of dyslexic students. Thus the study has  lot of  implications for students, teachers, 

teacher educators, administrators, parents and society. 
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