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Abstract:

Many students at the tertiary level have inadequacies in their second language speaking abilities, adversely
impacting their academic and professional prospects. Role-playing is suggested as a potentially useful speaking
instructional process for promoting language development particularly, communicative competency. This study
analyses the impact of role-playing through a strategy-based intervention. Using a true experimental design, the
researcher obtained speech samples from these tasks and classified them in speech clarity, accuracy, body language,
and correctness. The control group was exposed to indirect instruction, also called implicit instruction, and the
experimental group was exposed to strategy-based teaching, also called explicit instruction. According to the paired
t-test, the experimental group performed better in all the parametersthan the control group following the
intervention. These findings are examined in connection to special elements of the L2 role-playing strategy, which
have significant consequences for second-language speaking development.
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1.0. Introduction

The ability to articulate accurately in a second language is tough since many interrelated factors are
considered. Speaking is a cognitive and psychologically difficult skill requiring consistent and contextually relevant
speech patterns to encode and express ideas. The need to absorb, articulate, and explain concepts consumes a lot of
mental energy, preventing students from focusing on all aspects of speech. Role-plays are beneficial in improving
the speaking abilities of L2 learners. Any speaking action in which the speaker is placed in an imaginative setting is
known as role-playing.

1.1 Statement of the problem

According to Kocak, 2010, "Students in L2 situations frequently have difficulty connecting or
communicating in English, so they choose to be passive. When students are allowed to talk, their performance
usually does not transcend the level of a single word, and in many situations, it takes the shape of brief phrases that
lack correctness and fluidity. Students frequently talk haltingly, with many pauses, repetitions, and blunders;
therefore, they compensate by excessive fillers" (p.4). Cepon (2016) claims that the "instructors focus more on
teaching grammar and vocabulary than speaking. They also prefer to speak the local language, always make fun of
students' spoken errors, and only give greater attention to the speakers who are good at communication. Other
students believe that the text and practice books never satisfy their expectations since they contain numerous lessons
irrelevant to everyday life, emphasizing writing. Others acknowledge that they prefer to keep silent in class because
they are unsure of their language competence in terms of structure and linguistic knowledge, don't have a strong
relationship with their professors and classmates, or don't want to speak in front of an audience they get more
anxious".(p.1)

2.0 Review of Literature

According to earlier surveys by Dagtan & Cabaroglu (2021), "a large majority of the world's ESL students
use English to achieve speaking proficiency. Learners ought to speak English effectively for enhanced academic and
professional opportunities in a society that stresses the importance of oral communication skills. L2 speaking
practice has been neglected in many educational contexts despite its importance. As a result, it's no surprise that
various studies have expressed concern about L2 learners' ability to communicate" (p.19). L2 speaking at the
postsecondary level in India is equally undervalued. Many students complain that speaking skills are not sufficiently
taught in class and that, after years of study, they can not express themselves in English. Consequently, many
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students' speaking talents deteriorate, with the ramifications becoming more obvious and severe as they progress
through higher school.

Many professors and students have voiced their displeasure with the current situation. In comparison to
other competencies, conversational fluency receives the least attention in their teaching practice at the university
level, according to a prior study by Evans & Green (2007) The teachers attributed their students' poor performance
to a lack of realistic teaching tools to assist them in properly practicing speaking. Furthermore, according to
Klancar(2006). “L2 instructors have the challenge of guaranteeing language improvement while working under time
and budget constraints. Gani, Fajrina, & Hanifa (2015) suggested that engaging teaching tactics such as role-plays
and discussions be used to overcome these barriers, saying that their results "may match, if not exceed, absorption
that occurs in protracted immersion environments" (p. 547).

According to previous research, speaking abilities improve after engaging in role-plays. In McLaughlan et
al. (2001) study, participants believed that role-playing helped them improve their speaking talents. The study's
respondents acknowledged that role-play tasks helped them enhance their speaking skills. Participants in Tabakow's
(2015) research said “role-playing helped strengthen their speaking skills. Nonetheless, all research linking role play
to the development of oral competency has centered on qualitative data. There is no scientific evidence to
substantiate the anecdotal evidence currently available” (p.5) This study's main purpose is to provide empirical data
on the impact of role-play intervention on different areas of verbal skills using a pre-test—post-test strategy. In the
lack of actual data, the claimed effects of speech on role-playing remain speculative. According to the premise of
this study, role-play combined with approach-based instruction is an excellent strategy for enhancing several areas
of L2 speaking abilities.

2.1 Role-play as an effective L2 speaking strategy

Role-playing has been hailed as a potentially effective speaking educational tool, having the capacity to
organise the training process and promote language development. Role-playing is a useful strategy for improving
pupils' speaking abilities since it allows them to take on other people's roles. Several studies have been carried out to
investigate the different components of role-playing strategies in ELT courses. This section includes a discussion of
a few of them.

Previous research by Burke (2014) has shown that “when students participate in role-playing tactics, they
increase their language fluency and oral interaction skills, and their use of body language during face-to-face
communication” (p.3) Burke further adds that "these strategies are particularly important for individuals acquiring a
new language who may not speak English at home. Those pupils are eager to employ the language and then have the
opportunity to participate in role-playing to increase their fluency and communication. Consequently, many
characteristics of role play, such as emotions, values, sentiments, and perspectives, can be easily comprehended"

(.7

The researcher has mentioned a lot of areas where role play could be used. The linguistic testing ability
could be done by devising scenes of everyday life, particularly those situations that use the vocabulary to be learned;
the students can be encouraged to use language in a free and interesting way. He also noticed that one is using
language and other ways of communicating, and for that reason, learning became 'an integral part of the task." About
role-play Lestari, & Sridatun, (2020) claimed that it expresses hidden feelings; a student can discuss private issues
and problems, enables students to empathize with others, and understand their motivation.

According to Kersulov, Falch, and Hartwig (2021), there are various benefits to role-playing as fluency
practice when done in pairs or groups and performing in front of the class. Students get to pick the character they
want to portray. Magnusson (2017) published significant research on enhancing interaction skills based on a model
of language proficiency that included several fundamental qualities. Magnusson has defined language proficiency as
“the ability to function in a communicative setting—that is, in dynamic interaction, speaking skills must adjust to the
whole informational input of one or more interlocutors, both linguistic and paralinguistic” (p.1)

El Shazly, R. (2021) statesthat role-plays can help students communicate. They assist EFL students in
comprehending the significance of teamwork and enthusiasm for learning. According to Shazly, the role-playing
approach aids in understanding how students behave in groups when given a familiar environment to role-play in.
They also looked at their language potency, rectified faults, and offered feedback to learners to help them develop.

4565



International Journal of Early Childhood Special Education (INT-JECSE)
DOI: 10.9756/INT-JECSE/V1412.504 ISSN:1308-5581 Vol 14, Issue 02, 2022

These studies show that role play is critical in speaking training because it allows learners to communicate in
various social situations and roles. According to Liu, Lian, and Yodkamlue (2021), pupils trained through role-play
performed better. Students can use role-playing to test their capacity to be more involved in learning. Students have
the opportunity to hone their public speaking abilities, which they may readily demonstrate in front of the class. To
put it another way, role-playing assists pupils in improving their speaking abilities.

2.2 Kinds of Role-plays:

Merriman (2017) discovered that “role-playing helped ESL students perform better on speaking
assessments. His research found that participants in the experimental group excelled because they were engaged and
used role-playing strategies such as group and peer collaboration. Role plays, it may be deduced, improve their
ability to engage with and comprehend one another. Furthermore, the findings show that role play approaches
provide an engaging atmosphere in which individuals may thrive. This atmosphere encourages students to pay more
attention and use role-playing skills. Students adopt a new persona and learn to communicate in a foreign language
using role-playing tactics” (p.33) Merriman (2017) differentiates between three forms of role play: completely
scripted, semi-scripted, and non-scripted role play. Each term is delivered in the context of a completely written
role-play, which each learner should comprehend or memorize.

This sort of role-playing may be good for low-level pupils unfamiliar with the circumstances in the semi-
scripted role-playing. Students should be taught how to fill in the appropriate space containing a sample dialogue
with some missing words.

Semi-controlled role-play incorporates verbal input from the teacher or a specified textbook; this form is
appropriate for pupils with moderate competence levels. Because semi-scripted role-plays is less regimented than
entirely scripted role-play, those pupils should be familiar with major processes and strive to execute higher tasks.
The pupils are provided keywords and information in this category of role-playing. In tasks that are less regulated
students create a short dialogue based on the keywords provided, and contexts are just filling in the spaces. Non-
scripted role play opens up many possibilities for using tactics in specific scenarios. According to Nunan (1989),
pupils can act out in particular situations based on their comprehension by building on their beliefs and thoughts and
establishing language on their level. Non-scripted role-playing can benefit students from middle to advanced levels
since it allows them to engage in free and organised role-playing that sometimes requires particular abilities such as
problem-solving.

3.0 Method

This study was based on intervention research among 40 ESL students of Balaji College of pharmacy situated in
Anantapur district in the state of Andhra Pradesh in India. The research question is

“To what extent do the students™ speaking behaviour and performance differ in implicit and strategy-based
instruction?”

The flow chart of methodology is given below.
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Figure-1 Flow chart of the methodology

For the study, 40 first-semester students enrolled in the Communication skills course were randomly
chosen. Twenty students were in the treatment group, whereas the same number were in the control group. The
participants were categorized depending on their designated numbers, with odd students in one group and even
students in the other. Competence in role plays was used as a data capture technique. The pre-and post-test findings
of both categories (experiment and control) were evaluated and analysed using descriptive and inferential statistical
methods, including mean, standard deviation, and t-test. The participants were separated into two groups based on
their learning abilities. The direct approach was employed in the controlled group, whereas the strategy-based
method was used in the experimental group. A pre-test was undertaken to determine the experimental group's level
before adopting the role-playing approach. The pre-test was given to a selection of the study's participants in two
groups. The researcher tested the study's sample, who documented the results for scoring. Both groups participated
in role plays. The purpose of the pre-test is to examine the students' achievement scores in the pre-test with those of
the treatment group in the post-test. Between the groups, there were a lot of similarities. The pupils met with the
teacher twice a week. The Null Hypothesis was created since this is an experimental study.

Null Hypothesis: The ESL Learners in the experiment group exposed to strategy-Based Instruction (SBI)
communicated better than the control group taught role plays using the direct method.

3.1 Teaching Method

The teaching method of both direct role-plays versus strategy-based instruction is explained in this section. The
teacher explained role-playing objectives to both the control and experimental groups. In direct role plays, the
students were given situations for role-playing. The control group students were given some video samples of role-
plays, and they were given some real-life problems to perform. Using role-play, the teacher assisted the learners in
communicating with real-life issues. Students will role-play a variety of real-life circumstances before using what
they've learned to improve their speaking confidence. After the session the students should be able to

1. Identity and accurately employ terminology linked to certain circumstances, places, and other topics when
speaking,

2. Create a basic narrative similar to the real issue, and
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3. Employ appropriate spoken discourse used in various real-life settings. The teacher presented imaginary
circumstances, and functional vocabulary for various strategies was activated and rehearsed through role-playing.
The experimental groups who received strategy-based education were put in the same settings as the control groups.
The teaching cycle, on the other hand, was different. Figure 2 depicts the stages of strategy-based education.

6. Learners
continue and
increase
ownership; formal
assessment of
impact possible

=

5. Learners

evaluate, transfer, STRATEGY
expand, and adapt INSTRUCTION
CYCLE

strategies; scaffolding
gradually faded

4. Leamers
practiceusing. combining,

1_Teacher assesses
strategies and
raises initial
awareness

2. Awareness
increases
via brainstorming
strategies after a
“cold™ task

3. Teacher or
strategic student

models and names

task-relevant
strategies

and monitoring strategies
(with teacher scaffolding
such as reminders)
(Source Oxford, 2011, p. 184).

In stage one, the instructor created awareness of the importance of such role-play activities. In stage two, the
necessary ideas and vocabulary were discussed, and hence their understanding of the tasks increased. In stage three,
the learners were exposed to speaking and relaxation techniques while speaking. In stage four, the students did the
real classroom tasks. In stage five, the learners were evaluated. In the final stage, they gave individual feedback and
assessed their impact. The learners understood the areas they were supposed to improve. The researcher conducted
the pre-test and the post-test under the same conditions. The only difference is that the experimental group was
exposed to strategy-based instruction. Meanwhile, the researcher graded their performance on a rating scale of 1 to
10.The rubric used for assessing role play is given in figure 3.There were four parameters used for assessment. They
are accuracy, clarity, expression, and knowledge gained. A maximum of 2.5 was awarded for every parameter
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Criteria Level 4 Level 3 Level 2 Level 1
Accuracy and Point-of-view, Point-of-view, Point-of-view, Point-of-view,
believability arguments, and arguments, and arquments, and arguments, and
of role solutions solutions solutions solutions
proposed were proposed were proposed were proposed were
always realistic usually realistic often realistic rarely realistic
and consistently and in character and in character and in
in character character
Clarity of speech Speech is always Speech is usually Speech is often Speech is rarely
clear and easy clear and eas always clear and clear and easy
1o understand to understan easy to understand to understand
Expression and Always expresses Usually expresses Often expresses Rarely expresses
body language emotion through emotion through emotion through emotion through
voice, facial voice, facial voice, facial voice, facial
expression, and expression, and expression, and expression, and
gestures gestures gestures gestures
Knowledge gained Can clearly Can clearly Can clearly Cannot explain
explain several explain several explain one way any ways in
ways in which ways in which in which his or which his or her
his or her his or her her character character "saw”
character “saw” character “saw” “saw” things things differently
things differently things differently differently than than other
than other characters than other characters  other characters characters

and can explain why

4.0 Analysis of Data:

The researcher observed that the role-playing strategy significantly improved the pharmacy students'
speaking abilities based on the observations. This strategy had a positive impact on the students' capacity to
communicate. It was demonstrated that the post-test result was greater than the average result. Following the
intervention, the student's post-test score was higher.

Figure-3: Rubric for Role-play.

Table-1
Variables Direct Instruction Strategy Based Instruction
Descriptive statistics Mean S.D Mean S.D
Performance scores 5.5 0.51 8.9 0.71

According to the descriptive statistics in table one, the control group's mean values were considerably
higher in strategy-based training. The researcher finished the full treatment procedure during the instructional phase
using these descriptive data. The t-value and significance level support the usefulness of strategy-based role-playing
teaching. The t-values support the hypothesis even more.

Table-2
Scores of Post-tests
Group No X SD T Value Level of
Significance
Experimental 20 8.74 0.71 1.7 .000
Control 20 5.51 0.51
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Table 2 reveals that the experimental group's performance improved more than the control groups. Because
of the technique employed, these outcomes are to be expected. While speaking, the participants in the study were
encouraged to concentrate intently on the six steps in particular. According to the findings of this study, participants
who were instructed through role-play performed better than the learners who were trained by the direct role-play
approach. The role-playing in this study allowed students to test their abilities to participate more actively in the
teaching-learning activities. Students get the opportunity to hone their public speaking abilities and speak in the
class with ease.

Thus, based on the acquired findings, specific explanations about the usefulness of applying strategy-based
teaching on role-play approaches speaking skills may be established. When students were given a setting to role play
in, they worked hard to develop proper words to communicate their opinions. It also helped them improve their oral
fluency, which allowed them to gain confidence. Because speaking ability needs greater "practice and exposure,"
role-play might be beneficial. Students were able to adjust to the emotions and verbal expressions of the given
circumstance via careful study of the similar assigned situation, which they may subsequently perform. Furthermore,
the findings of this study show that role-playing tactics provide an engaging atmosphere for students, encouraging
them to pay attention in class and participate in role-playing techniques. Students assume a new persona in role-
playing settings and learn to utilize the language in everyday situations.

Furthermore, the experimental group's vocabulary improved more than the control group's. Although teachers chose
the themes for role-playing, they decided the terms/expressions that helped them select appropriate terms for the
scenario and expand their vocabulary. Furthermore, participants in the post-tests may not perceive the circumstances
as challenging or may even attempt to overcome them. On the other hand, students were acutely aware of the need
for accurate discourse.

The experimental group's t-values support the hypothesis even more. The graph depicts a 20-degree-of-
freedom t-distribution corresponding to a sample size of 20 in a one-sample t-test. It's an asymmetric, bell-shaped
distribution that confirms the study's hypothesis. The null hypothesis will be rejected when the t-distributions are
perfect.

In other words, if the null hypothesis is true, the likelihood of obtaining a skewed graph is reduced. The
null hypothesis was tested using the usual significance threshold of 0.05 in this study. The p values in the study were
less than 0.5. As a result, the null hypothesis is rejected. We may infer that The ESL Learners in the experiment
group who received strategy-based instruction (SBI) communicated better than those in the control group who
received direct instruction on role plays.
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Figure -4 T-Distribution of Strategy-Based Instruction.
CONCLUSIONS

According to the findings, role-playing techniques for ESL students at Pharmacy College are highly beneficial to the
instructor in teaching the students to speak English. Role-playing is a great way to teach and learn how to talk. It can
inspire and stimulate pupils and assist students and teachers in talking. Furthermore, role-playing approaches can
help students learn to speak more easily, particularly in higher education. Through role-play, problems with
speaking elements such as fluency can be solved. It's most likely because the pupils enjoyed and felt at ease
performing the role plays after the strategy-based intervention.
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