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Abstract: This study was conducted to provide a contextualized correction program to cater Filipino dyslexics and 

persons with learning difficulties.  Specifically, the researchers used the Davis Dyslexia Correction Program to be 

contextualized and implemented to three Filipinos with dyslexia.  Moreover, the study is anchored on Davis Theory 

of Dyslexia proposed by Ronald Dell Davis, a dyslexic who discovered the methods as described in his book The Gift 

of Dyslexia which was used in the program.  Program Effects under explanatory case study was used as a method of 

research in this paper.  The study involved three possible Filipino dyslexics who are recommended by their Special 

Education teachers based on their prognosis.  Furthermore, the study endeavored to describe the condition of the 

subjects as they undergo in the program, their progress, and the effects of the program manifested in them.  Orienta-

tion Counseling and Symbol Mastery are the two major components of the program wherein only the first subject 

undergo in both parts.  Behavioral factors and abilities caused by Autism Spectrum Disorder of the second and third 

subjects hindered the researchers to undergo them in the former part of the program. 
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1. Introduction 

Dyslexia, since its discovery in the 1880s, has been an issue, especially in the field of Education as it was 

coined as a ‚learning disability [1]‛ in the 1960s [2][3][4].  Despite an alarming number of students who 

are suffering from learning disabilities like dyslexia [5], it has remained hard to pin down on top of nu-

merous studies that have been conducted and published all over the world.  Including in the Philippines, 

dyslexia is still a subtle issue with a high degree of uncertainty [6][7][8].   

In various and countless articles and definitions about dyslexia that have been presented and published, 

one thing is common—it is a learning condition that is characterized by difficulties in many literacy skills 

especially in reading and writing [9][10][11] [12][13][14] [15][16][17], thus, it can be dealt through teaching.  

Recognizing the existence of a certain learning disability is not enough. Dr. James Wendorf (2014), an Ex-

ecutive Director for US National Center for Learning Disabilities urges the society in general to exert more 

effort for the greater understanding of learning disabilities as his statistics shows the need to raise the 

awareness for learning issues like dysgraphia, dyscalculia, dyspraxia, and dyslexia [26].  

This started with several stories of students that despite having usual intelligence cannot read and write.  

An example was a boy in one of the schools of dyslexia pioneer Dr. Pringle Morgan whom he reported in 
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the British Medical Journal would have been on top of the school if the teaching method had been oral.  

The boy has superior intelligence but could not master the art of reading.  Dr. Morgan then suspected that 

there could be a condition which he called ‚congenital word blindness‛ [27]. 

Unaware of the condition of a learner with dyslexia who tries to cope with his or her environment is suf-

fering for the learner itself. It shows that the learner’s environment (parents, teachers, and professionals) 

has to be deliberate and conscious in dealing with cases of dyslexia [28]. This idea is supported in a study 

by Thompson [28] as he concluded that the awareness of the teachers in managing and handling cases of 

learning disabilities are far near from sufficient. Nonetheless, in comparison to other countries with ad-

vance means for research, Philippines is far being left behind when it comes to this issue [6][7][8].   

Dyslexia affects individuals throughout their lives [12].  It can make it very difficult for a student to suc-

ceed without appropriate reading instruction that is unavailable in most schools especially in the Philip-

pines [6][7][8].  If a teacher lacks the necessary training to support or to teach a child with the disorder, 

there would be often a negative effect on the student’s learning process.  It often leads to lack of confi-

dence, frustration, anger, anxiety, stress, fear, low self-esteem, and many more, not only to the students 

but to their family [18][19][20] [21][22][23] [24][25]. 

Reports of emotional responses by children with the disorder such as anxiety/nervousness; anger; and 

bargaining/hope [29] appear to be relatively alarming. These dynamics appear to be directly related to the 

environment that perceives the child [30].  In line with the reports, the study wishes to enlighten and give 

greater clarity to the dynamics of the dyslexics when it comes to their development: manipulative, cogni-

tive, and attitudinal [30]. 

Given the lacking and the scenario that dyslexia is often neglected in the Philippines, the researchers see 

the need to give prior recognition and take part on the issue.  This research endeavored to extend the 

awareness of the existence of the said learning difficulty, giving it a broader perspective and clearer pic-

ture, hence, eradicating misconceptions that cause a lot of difficulties in different aspects of a dyslexic’s 

life.  

This study aimed to contextualize Davis Dyslexia Correction Program (DDCP) of Ronald Dell Davis [31] 

who offers methods and practical approaches in correcting the learning difficulty as described in the book 

The Gift of Dyslexia.  Specifically, the paper sought to find out the dyslexic condition of the three subject 

prior to the program; their progress; and the effects manifested in the three subjects post the contextual-

ized DDCP. 

2. Materials and Methods 

Case study is known as an approach in research which is commonly used in the field of ‘science, psy-

chology, anthropology and ecology’ *32+.  It aims to investigate real-world phenomenon and light up 

certain misconceptions as well as to answer questions by giving in-depth understanding and analysis of a 

certain issue [33].  Same with other approaches, case study provides vivid information which can be used 

for further research which permits ‘impractical (or unethical) situation’ *34+.  Case study has its own lim-

itations: it cannot make its results be general in terms of ‘wider population’; it may involve subjectivity 

through intervention of the researchers’ feeling towards their study; it may take a lot of time in terms of 

range of the conduct; and lastly, it may be hard to ‘replicate’ *34+. 

There are several types of case study: Explanatory which ‘explains the relationships among program 

components’ *35+; Descriptive which seeks to describe ‘natural phenomena’ that occurs in societal setting 
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[33]; and the last one is the combined methodology.  Under the explanatory case study are the two sub-

types: Program Implementation that helps to distinguish if the ‘implementation is in compliance with its 

intent’ and Program Effects which ought to ‘determine the impact of programs and provide inferences 

about reasons for success or failure’ *36+.  Descriptive case study also has its own subtypes: Illustrative 

which aims to ‘add realism and in-depth examples to other information about program, project, or policy’; 

Exploratory which intends to generate ‘hypotheses for later investigation rather than being illustrative’; 

and Critical instance that ‘examines a single instance of unique interest or serves as a critical test of an 

assertion about a program, project, problem, or strategy’ [35].  Under combined methodology is cumula-

tive that pertains to collecting data from different ‘sites collected at different times’ *36+.  

In this study, the researchers used program effects under explanatory case study. Explanatory for identi-

fying the components of DDCP and its description and program effects for distinguishing the effectivity of 

the Contextualized DDCP as well as its manifestation over the subjects who will undergo it.  The method 

will be used to identify the effects of the program in line with what the name of the method itself implies.  

In addition, this is also to determine the factor(s) causing its (in)effectiveness.  

3. Results 

1. The condition of the three subjects as characterized or described 

 

1.1 Subject A’s condition 

 

In terms of the Subject A’s writing, there are skipped and repeated words, however, according to the 

researchers’ assessment, if the subject only copy text, there are less misspelled words and less errors. But if 

the subject writes based on what she thinks, there are lot of misspelled and repeated words.  There were 

misspelled words such as ‘because’ and ‘for’ which were spelled as ‘becusis’ and ‘foru’ which lead the 

researchers in conclusion that those were one of her triggered words.  It can be observed that aside from 

the spelling errors, there are also a lot of erasures, broken words and words that are hard to be recognized 

(i.e. ‘edin’, ‘kiter’, ‘chilad’, ‘da’), and unorganized ideas which imply that the subject is really has a 

problem in expressing her thoughts, in text organization even in basic construction of sentences.  

 

In Building Rapport Activities which is the orientation part where Subject A is very reserved, speaks 

seldom, shy, and lacks confidence but the good part is, the subject answers when asked though it has a 

limitation. Limitation where the subject prohibits herself to talk much and makes smile as answer, be 

easily lost (in words) and bewildered (by her own thoughts).  During the games, it is hard for her to 

follow the instruction and to do the assigned tasks.  There are times where she will be lost in the middle 

of the game (even in simple tapping and clapping of hands).  

 

Since there is a problem in writing of words of subject A, the researchers undergo the subject in Alphabet 

Mastery where the researchers had the students create each letter in the alphabet with the use of a 

modelling clay. 

 

It shows that the subject is able to create letters out of clay but as what the picture tells, letter ‘J’ is reversed. 

Aside from that, the subject is not sure about the number of letter within the alphabet.  

  

Since there is a problem in the alphabet, the researcher performs a needs assessment. It can be seen that the 

subject is familiar with punctuation symbols such as question mark, comma, period, exclamation point 

and parentheses as what the picture shows.  But as what is shown in the previous pages, the subject does 

not use or does not know how to use punctuations marks.   
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Aside from that, there is a part of the program (Symbol Mastery) where the student has to master the 

articles and its use but she does not know these as well as the parts of speech which lead the researchers to 

let her know the basic in parts of speech first before moving to the mastery of articles.  

 

1.2 Subject B and C’s Condition 

 

Subject A’s case is different from Subject B’s and C’s.  Subjects B and C were diagnosed with having 

Autism Spectrum Disorder (ASD), a case where a child is having a problem in social interaction, language, 

and communication.  It is said that the reason why a child with ASD is having an ‘impairment in 

cognitive and social aspects’ is because there is problem in the development of ‘certain brain functions’ of 

a child or might be a genetical issue[5].  

 

Subject B and C are twin brothers who can barely talk; they omit few words based on what they hear 

which hinder them to say what they want.  Repetitive behavior can be observed in the two subjects where 

their day seems to be routinary.  They always show hyperactivities which leads to shortage of attention 

span.   The twins get easily distracted by the things that surround them which lead them to be 

uncooperative.  Even they have the same case, they differ from their likings.  Subject B loves stuff toys 

while Subject C likes to watch TV –not getting what they want makes them weary.  Upon the observation 

of the researchers, subject B and C have an alternative behavior. 

 

2. The progress of the three subjects who undergo the contextualized DDCP 

 

2.1 Davis Perceptual Ability Assessment 

 

Part of the contextualization of the program is where the researchers performed several getting-to-know 

activities (see appendices for suggested activities). The first session was lent for Building Rapport 

Activities wherein the researchers orient the subject.  Subject A on the first session shown in Table 1, is 

very reserved, speaks seldom, is shy and lacks confidence.  But, answers when asked continuously.  The 

Building Rapport part comprises of four (4) activities.  On the third activity, the researchers observed that 

the subject is gradually being cooperative.  On the second session, the researchers performed the Davis 

Perceptual Ability Assessment, wherein Subject A had difficulty in understanding the concept of mind’s 

eye.  Subjects B and C, because of their condition (Autism Spectrum Disorder) have hindered the 

researchers to undergo them in the Orientation Counselling part of the program. 

 

On the third session, Subject A has become more comfortable and cooperates well.  The subject even 

understands well the meaning of disorientation and the concept of mind’s eye and she clearly describes what 

she needs to imagine. 

 

The researchers explained to the subject that if a person has dyslexia, ‚the person of correcting it begins 

with getting the perceptual distortions under control‛6 just like what they did in the session.  Davis 

Perceptual Ability Assessment determines if the student is a candidate for Davis Orientation Counselling. 

 

2.2 The Progress of the Subject during Davis Orientation Counselling Initial 

 

Disorientation pertains to the state where the brain doesn’t receive what the eyes see and what the ears 

hear as said in the Davis Dyslexia Correction Program. Using the object that the subject imagined, the 

researchers used it to orient the child through setting the subject’s mind positioning into proper condition.   
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Provided a piece of paper, the researchers discussed the concept of orientation by showing the child how 

to picture out an object in different positions and angles using a self-drawn picture. The researchers draw 

two circles representing heads in ‚top view‛ and side view‛.  During concept clarification, the subject 

imagined a piece of cake and described the object which was illustrated by one of the researchers.  The 

cake (imagined object during concept clarification) was placed on the side below eye level of the student 

(about 45-degree angle from the line of sight) to be presented as side view. Then the cake was placed again 

in the front to be visualized as top view. The researchers explained that the student should imagine that 

there is a straight line connecting the eye and the cake.  

 

Moving on to the concept of mind’s eye, the researchers put one finger in front of the subject as a substitute 

to the mind’s eye which perceives the image being imagined. Then the researchers moved the finger into 

different directions and let the subject tell what she can visualize based on the position of it.  

 

The primary aim of the drill is to find the perfect spot where the mind’s eye of the subject should rest.  It 

is important that the mind’s eye is in the proper position to visualize things so the object would be vivid.  

One factor why a child with dyslexia cannot picture out things is because there is a disorientation causing 

the child to be confused.   

 

Using the object imagined by the subject, the researcher explained how to hold the mind’s eye in its optimum 

position by explaining the use of anchor lines.  The subject was instructed to imagine a straight line that 

goes from the piece of cake that connects to the subject’s nose and extends one foot behind the head. 

 

With close eyes, the researcher helped the subject to imagine the object (now at the finger) again and to 

move it with the mind’s eye.  The researcher assisted the subject in making fine adjustments to get the 

mind’s eye on the proper position.  After that, the researcher then again instructed the subject to put 

attaching lines down to the top of each ear, connect them together and pull them tight to the finger.  There 

would be three (3) lines which are identified as “anchor lines” after the illustration. 

 

It can be observed in the subject that the concept was understood based on the position of her hands when 

asked to point out the position of her mind’s eye. 

 

2.3 Release and review 

 

The researcher explained that to not be disoriented, one must hold his/her mind’s eye in the orientation 

point (one foot behind the head), but the mind’s eye will jump every time one gets confused, and one must 

hold it on the point to keep it from jumping, and this will create a problem.  Dyslexics can possibly have 

headache when practicing this because as they become more aware of their state of orientation.  Learning 

about orientation and the benefits of not moving the mind’s eye won’t prevent the student from making 

this natural reaction to confusion.  Release and review procedure was demonstrated by the researcher 

instructing it to make a loose fist, tighten it, and release. 

 

2.4 Orientation Review Procedure 

 

Orientation point established in the Initial Orientation Counselling Session may change, therefore the 

researcher performed orientation reviews.  The researcher instructed the subject to point out where the 

mind’s eye is located.  Few trials were not successful, and the researchers needed to adjust the position of 

the hand.   
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2.5 Basic Symbol Mastery 

 

Davis theorized in his book that confusion about the meanings of ‚trigger words‛ (words which a dyslexic 

cannot make out a picture in his/her mind) was the underlying cause of the disorientations which cause 

the symptoms of dyslexia and there are many symbols that can cause disorientations to a dyslexic as well.  

Furthermore, he similarly noticed that most dyslexics had difficulty on some individual letters of the 

alphabet, punctuation marks, speech sounds, math symbols, and numbers. 

 

And so, he included Basic Symbol Mastery in the program as the second component.  He stated, ‚To truly 

correct the learning disability of dyslexia, all triggering words and symbols must be learned so thoroughly 

that they are mastered‛.  In addition to this, the goal of this activity is for the student NOT to be 

dependent on ‚Alphabet Song‛, or any compulsive behaviour (which Davis call ‚old solutions‛) that a 

dyslexic created in order to cover up his/her disability. 

 

Alphabet Mastery Procedure was followed by series of questions, which conversationally was carried out 

by the researcher.  Desired answers were given by the student.  The researcher also had the student 

point out specific mistakes in the activity.  During the activity, it can be seen that letter ‘J’ is reversed but 

as the researcher continuously reminds the student to check its alphabet and ask what could be better, the 

student found it and corrected it. 

 

The next activity is to ask the student how many letters are there in the alphabet.  Since Subject A was not 

sure, the researcher had her count the letters slowly and repeats counting until she is sure that there are 26.  

Subject A slowly touches and says the name of each letter in forward and backward order.  Randomly 

selecting any letter, the subject was able to say what letter comes after and before it.  In determining 

similarities and differences of each letter, the transcription is shown below: 

 

Lowercase letters are made in reversed order.  The subject was again instructed to point out and say the 

name of the letters.  Subject A had poised letter ‘s’ reversed but found the mistake again.  At the end of 

two sessions with alphabet mastery, Subject A can recite the alphabet forward and backward with ease 

and speed, she can tell what letters come before and after every other letter of the alphabet. 

 

2.6 Punctuation Marks Mastery 

 

The researcher found out that the subject is familiar with punctuation symbols such as question mark, 

comma, period, exclamation point and parentheses.  Using flashcards, the researcher teaches the spelling, 

symbols and use of each punctuation.   

 

With the use of flashcards, where the symbol and spelling of each punctuation are written, the researcher 

had the student make each punctuation marks with clay. 

 

On the next assessment, a short quiz where the student has to indicate both the spelling and the symbol of 

each punctuation marks, Subject A got both the spelling and symbol of comma (,) correct.  She also 

spelled apostrophe, semicolon, dash, and colon correctly.  

 

On the third trial, she spelled more correct punctuation names like period, comma, colon, semicolon, dash, 

hyphen, ellipsis, and slash.  She also got the symbols of period, comma, dash, hyphen, parenthesis, 

ellipsis, and slash right. 
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On the fourth trial, Subject A got the correct spelling and symbols of question mark, period, comma, 

ellipsis, and slash.  She also got the correct spelling of colon and semicolon but got the symbols wrong. 

 

2.7 Symbol Mastery for Word 

 

Originally, symbol mastery pertains to the learning of articles (a, an, the, that); familiarization of the use, 

how it is used, and knowing how the use differs.  But since the subject is not yet ready to learn the articles 

and still not familiar (fully known) with the part of speech, the researcher decided to teach the three basic 

parts of speech which are the noun, verb, and adjective.   The researcher first explained the definition of 

noun and the uses of it, then the researcher gave authentic examples (using the subject itself as one).  The 

subject was also asked to give her examples for the assurance that she was really learning.  Second, the 

researcher explained what is verb and the use of it. The researcher asked the subject to give one person 

that she knows, then was asked to describe what is the habits of that person.  The researcher explained 

that the habits of that person (i.e. playing basketball) is actually the verb. The subject was asked to give 

another example based on what she encounters every day (for the authenticity).  Third and last, the 

researcher defined adjective and explained how it is used.  The researcher asked the subject to give one 

person she knows (as example) and asked her to define and characterize that person.  Then it was 

clarified that those characteristics she gave were adjectives.  The drill was done by defining the parts of 

speech and by explaining the use of these, then followed by asking the subject to give examples based on 

real life scenario (she personally know) which helped her to learn easily.  Symbol mastery content was 

adjusted because of the consideration of the subject’s prior knowledge and based on her readiness. 

  

3. The effects manifested in the three subjects who undergo the contextualized DDCP 

 

After the program implementation, the manifestations seen in the three subjects are shown below based 

on the two categories: communication and learning progress.  

 

3.1 Communication  

 

Through building rapport activities:  Subject A developed a sense of connection with the researchers 

which is the main goal of the pre-activities done before Davis Perceptual Ability Assessment.  The subject 

is able to express her thoughts in regards with the program whether there is a problem or none during the 

implementation. Social interaction is developed which can be broaden its range when the subject acquires 

it and brings it to the outside world. The subject begins to spill ideas, likes and dislikes which help the 

researchers to adapt with the subject’s situation and to come up with an activity which best suits the 

subject’s personality type aligned to the program.  

 

Same goes with Subjects B and C who at first sessions were having tantrums.  The researchers tried to be 

familiar with them for three days.  Their relationship with the researchers have gone better with 

continuous interaction through playing every start of the session. 
 

3.2 Learning Progress 

  

After the Davis Orientation Counselling, Subject A recognized how to hold her mind’s eye in its optimum 

position.  She can try now what to do in cases where she gets disoriented and confused.  She can easily 

distinguish which letters are reversed and can retell the differences and similarities of the characteristics of 

each letter. She can easily recite it in both directions and can recognize what letter comes before and after 

it. 
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During Punctuation Marks Mastery, she learned the definition and use of punctuations. She can spell the 

names and write the symbols of some punctuation marks. 

 

In the Symbol Mastery for Words, she learned the three basic parts of speech, its definition and use.  

Subjects B and C’s symbol mastery activities were performed through letter naming using flashcards.  

The researchers asked them to recognize each letter and complied to do so. 

4. Discussion 

Subject A, a 20-year-old female, has a learning disability and a possible dyslexic based on her SPED 

teacher’s prognosis.  Subject A barely reads, writes and spells correctly, according to the researchers’ 

prior assessment, there are skipped and repeated words in her writing, shows disorientation symptoms 

and developmental symptoms.  Subjects B and C, twin boys at age 8 have learning disability because they 

have Autism Spectrum Disorder. Behavioral factors and abilities of the two subjects hindered the re-

searchers to undergo them in the Orientation Counselling part of the program. 

Subject A through the implementation gradually become comfortable and cooperative. She understood 

the concept of mind’s eye and disorientation during the Davis Orientation Counselling. At the end of two 

sessions with Symbol Mastery, Subject A can recite the alphabet forward and backward with ease and 

speed, she can tell what letters come before and after every other letter of the alphabet.  She can spot re-

versed letters learned to define punctuation marks.  She can spell names of some punctuation marks and 

write its symbol.  Lastly, during symbol mastery for words, the researcher has Subject A learn the three 

basic parts of speech.  

The progress needed to manifest to Subject A has been shown.  Because of the contextualized DDCP 

Subject A can now observe to hold her mind’ eye in the right position.  She has mastered the alphabet, 

memorized punctuation marks, and knows some trigger words for learning the three basic parts of speech.  

Subjects B and C, though not concentrated at all times, manages to recognize, and tell the researcher what 

the letter is in the alphabet.  

The researchers have Subjects B and C name the letters repeatedly using flashcards so they can master the 

symbols. 

The effects manifested among the three subjects are categorize according to communication and learning 

progress.  Subject A developed a sense of connection with the researchers through Building Rapport Ac-

tivities.  Likewise, Subjects B and C became more cooperative and comfortable with the researcher after 

some meetings of playing and getting-to-know activities. 

When it comes to learning progress, Subject A recognized how to hold her mind’s eye in its optimum po-

sition.  She can try now what to do in cases where she gets disoriented and confused.  She can easily 

distinguish reversed letters and can retell the differences and similarities of the characteristics of each let-

ter. She can easily recite it in both directions and can recognize what letter comes before and after it. 

During Punctuation Marks Mastery, she learned the definition and use of punctuations. She can spell the 

names and write the symbols of some punctuation marks. 
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In the Symbol Mastery for Words, she learned the three basic parts of speech, its definition and use.  

Subjects B and C’s symbol mastery activities were carried through letter naming using flashcards. The 

researchers asked them to recognize each letter and complied to do so. 

Subject A through the researchers’ observation, has now become more confident.  She now shares a lot to 

the researchers, been practicing ever since the program has ended and tried to enroll in the regular class 

this school year.  Subjects B and C have been continuing to undergo several therapies for their condition. 
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