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Abstract 

This study aimed to examine and identify the students’ Happiness Disruptive Behaviors (HDB) in the online 

classroom. “It is the act of disruption, aggression or disobedience that hampers the peaceful and meaningful 

teaching learning process in the classroom.” To identify the students' most significant happiness disruptive 

behaviors, these were  observed by trainee teachers during their internship as  'school experience programme' of  a 

diploma course of  elementary education. Twenty five individual interviews with prospective teachers were 

conducted other than the observation schedule filled by the observer. The Interpretive Phenomenological Analysis 

(IPA) method was used for qualitative analysis of data. Happiness is a very subjective feeling and  IPA was 
designed to understand the personal experiences of trainee teachers'. Based on IPA analysis of data a list of most 

common student behavior problems which compromised their and their teachers' happiness in the online classroom 

was generated. Results showed that the most common happiness disruptive problem behavior was remaining mic on 

and talking out insensibly followed by virtually disturbing peers by irrelevant chat messages, posting ugly emojis  

on peers' questions, not following  teachers instructions, online pranking and bullying, screen idleness and  

disrespecting teachers in terms of disobedience, not answering the questions, keeping camera off and rudeness by 

leaving and entering  the online class followed by non verbal and verbal aggression in breakout rooms. The findings 

revealed that teachers perceived student problem behaviors which are disruptive of their happiness as those 

behaviors involving rule-breaking, violating the implicit norms or expectations, being inappropriate in the online 

classroom settings and upsetting online teaching and learning experiences, which mainly required intervention from 

teachers for managing those disruptive behaviors. 

 
Keywords: Happiness, disruptive behavior, online classroom 

 

Introduction 

Students’ unhappiness in school results in disruptive, sometimes disrespectful and even violent behavior of students 

as a routine trend at schools. While in the Covid pandemic where we are running the teaching learning process 
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online, all these disruptive behaviors at the part of students are either masked or changed their mode of operation. 

The ethics of online teaching learning are very different from face to face classes. All energies of students now need 

to be channelised through mic and camera only. In an online class the controls are very limited and oppressive and 
create a relationship of detachment with our students. Either the teacher had the option to mute the child or didn't 

allow the students to join the class, thus creating a huge communication gap which could further dehumanize the 

child. This research study has been done to make aware and in some way help teachers respond to online classroom 

disruptions tactfully with an understanding of type and cause of disruptive behavior which are compromising the 

happiness of students. Houghton, S., Wheldall, K., & Merrett, F. (1988) report in detail about these disruptive 

behaviors. In their study was a questionnaire survey of 251 British secondary school teachers which was carried out 

based on a stratified random sample of secondary schools in a West Midlands education authority. The questionnaire 

was aimed to determine the types and frequency of troublesome classroom behaviors. The results showed that 55% 

of teachers responding claimed that they spent too much time on problems of order and control. Two behaviors, 

‘talking out of turn’ and ‘hindering other children’, were clearly identified by teachers as being the most 

problematic. Now this study opens further ways to revalidate these findings in online class structure. 
Students are expected to behave themselves in a way that must be delightful, dignified and respectful for the teacher 

and other students in any type of the classroom, they must be civic in language, tone and behavior, and should be 

receptive, honoring and empathic to ideas and other points of view and so generate a happy environment in the 

online classroom. AL Bryant, J Schulenberg, JG Bachman, PM O'Malley, (2000) describesrelations among 

academic achievement, school bonding, school misbehavior, and cigarette use from 8th to 12th grade were 

examined in two national panel samples of youth (n= 3056). A series of competing conceptual models developed a 

priori was tested using structural equation modeling (SEM). The findings suggest that during middle adolescence the 

predominant direction of influence is from school experiences to cigarette use. School misbehavior and low 

academic achievement contribute to increased cigarette use over time. So in other ways  this also becomes very 

important as these overt controls on behavior in an online classroom makes them abusive to peers and substances. 

Teachers are in a way responsible for establishing and maintaining a socialized, respectful, gracious, productive, 

stimulating and happy learning environment. When this environment is diluted by disruptive student behavior, it is 
essential that teachers must take timely and appropriate  steps to tailor this behavior, and side by side teachers 

should  remain composed and display effective and reflective communication skills and a sense of compassion 

toward students. Ho, C., & Leung, J. (2002) report in an  investigation of the behavior problems that high school 

teachers find most troublesome was conducted in this study. It was found that similar behaviors were reported as 

troublesome in the secondary school classroom compared with the primary classroom, although differences were 

demonstrated across year levels. Teachers were also surveyed about their preferred method of 

intervention/assistance for these behavior problems. This information about intervention approaches informs the 

development of strategies for assisting classroom teachers. So in a way without any doubt there was a need to study 

these disruptive behaviors in an online class so that we could respond timely to the academic, social, emotional 

needs of the students in these unrealistic virtual teaching learning experiences. 

Happiness Disruptive Behavior 

Operational definition:“It is the act of disruption, aggression or disobedience that hampers the peaceful and 

meaningful teaching learning process in the classroom.” 

Disruptive classroom behavior which compromises students’ happiness means displaying such behavior that  

interrupts either the teacher's course to teach or student understanding of the classroom teaching learning process . 

Arbuckle, C., & Little, E. (2004) describe in their research report that a survey of 96 Australian primary and 

secondary school teachers was carried out based on a stratified random sample. The study aimed to determine 

Middle Years teachers' perceptions and management of disruptive classroom behavior. Variables such as gender, 

teacher confidence and experience, supports, specific disruptive student behaviors, and behavior management 

strategies were examined. The results showed that teachers' main concerns were related to distractibility, student on-

task behavior, and adherence to classroom rules. In relation to classroom management, no significant differences 

were identified between the management strategies employed by primary and secondary school teachers. However, 
differences were identified in the management strategies teachers used to manage the behavior of male and female 

students. In relation to disruptive student behavior, an increase in reports of aggressive male behavior was observed 

from primary to secondary school. So this research study also significantly describes the environment of classes but 

these findings need to be studied in an online classroom environment. Weerman FM, Harland P, van der Laan PH. 

Misbehavior at School and Delinquency Elsewhere: A Complex Relationship. Criminal Justice Review, (2007) 

reported in the article which addresses the relationship between problem behaviors inside school (misbehavior) and 

outside school (delinquency). Self-report data about 12 types of misbehavior and 9 types of delinquency were 

https://scholar.google.com/citations?user=qVaiY_4AAAAJ&hl=en&oi=sra
https://scholar.google.com/citations?user=5HLoduMAAAAJ&hl=en&oi=sra
https://scholar.google.com/citations?user=Xcvoa-gAAAAJ&hl=en&oi=sra
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collected among 1,978 secondary school students in The Netherlands of which 1,385 were followed up one year 

later. The relationship between misbehavior and delinquency was not studied before in such detail. The findings 

show that there is a general relationship between misbehavior inside school and delinquency elsewhere; however, 
this relationship appears to be less strong than suggested by earlier studies. Also the predictive value of misbehavior 

for later delinquency is limited because one half of the respondents who misbehave at school are not involved in 

delinquency one year later. However, serious forms of misbehavior do seem to increase the risk of later delinquency 

considerably. These findings nuance conclusions of earlier studies on the misbehavior-delinquency relationship. So 

it can be inferred from these findings that disruptive behaviors can affect the course of life of a child in a long way 

and could contribute in creating a disruptive behavior society.  

Need of study: 

Disruptive behavior in the online classroom can negatively affect the conduciveness of the online classroom 

environment as well as the quality of educational experience for students. It is important to understand and 

differentiate between disruptive classroom behavior (that which directly interferes with the ability of the teacher to 

teach or the ability of other students to benefit from the classroom experiences) from behavior that is merely rude or 
uncivil. While the latter may become disruptive when it is repetitive or persistent, it usually is best addressed by 

examples and influences. Disruptive  behaviors are a reflective concern to the academic community because it 

interferes with the learning process for other students, inhibits the ability of teachers to teach most effectively, 

diverts school energy and resources away from the educational targets, and may indicate a significant level of 

personal problems or distress on the part of the disrupter and ultimately compromises with the happiness and mental 

wellness of students as well as teachers. So it becomes more important for prospective teachers to know, feel and 

understand the disruptive behavior in the online classroom settings and common ways to deal with those behaviors. 

 

Objectives of the study: 

1) To identify and enlist the various happiness disruptive behaviors in the online classroom. 

2) To suggest coping measures for dealing with these disruptive behaviors in the online classroom. 

 

Methodology  

Sample: 

The purposive sample was drawn from 5 schools of DoE, Delhi consisting 10 teachers and 25 trainees (12 males and 

13 females). Participants from each school were purposefully chosen for the interview. Participants were informed 

about the objectives, need and scope of the study and their consents to be involved in the study were obtained.  

Data collection and tools used 

The case study approach was applied throughout this study. As we know in a case study, the issue is explored in a 

bounded system through comprehensive, in-depth data collection (Creswell, 2007). This study explores the type, 

state, rate, and level of disruptive behavior prevalent in online classrooms. The in-depth semi structured interview 

schedules with school teachers, trainee teachers were conducted in data collection from cases and interpretation was 

done qualitatively. 

Tool: 

Interview schedule 

The interview schedule used in this study was developed by the researcher. It includes  open-ended questions 

regarding disruptive behavior in the classroom in particular and in school in general and it was determined that 

questions and contents were relevant to the purpose of this study. Few of the most important questions were:  

1. In the classroom, what student problem behaviors are there? Please list out as many as possible and describe. 

2. Among these problem behaviors, which are the most common? 

3. Among these problem behaviors, which are the most disruptive to teaching and learning? 

4. Among these problem behaviors, which are the most compromisable to the happiness of students’?  

Data Collection Procedure  

The researcher conducted the in-depth interviews after discussing the ethical issues. The researchers visited the 
purposively sampled schools and interviewed the participants at their convenient times. Permission to carry out the 

interviews was sought from the school head.  

Data analysis method 

Interpretive Phenomenological Analysis (IPA) 

IPA was designed to understand the personal experiences of trainee teachers' concerning a major course they had 

experienced. This experience becomes the “phenomenon” in our IPA. So, IPA was a great choice for our research 

which involves analyzing people’s personal experiences of something that happened to them. 
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Major findings 

Data was thematically analyzed. The whole interview data was typed. Then, the data were aggregated into several 

categories and collapsed into major themes.  
Major themes were-  

Attention seekers: 

Generally the online classroom becomes a favorite place for diverting attention towards them by stereotyping, 

controlling class discussion, speaking very aggressively and dramatically on favorite subjects with no regard to 

relevancy to the discussion. 

Passivity in online Class: 

These are passive disruptive, and tend to display a message to the other students about the quality of the class or 

teaching. It is disrespectful to the teacher and the other students by keeping mum and video off. No direction is 

followed by them. They remain passive in posting in chat and mood and mode of communicating understanding by 

emojis. 

Bounded Chattering: 
Students in very small groups who engage in private conversations on chat  or pass notes and comments about peers 

and teachers to each other. 

Late attendees: 

Students who not only join late, but enter the online classroom and start typing wishes and just for the sake of start 

asking what is going on in class  to friends,keep their mic open and adjust video, and arrange their belongings in 

front of the camera. 

Gadgets Abuses: 

Students using the mobile phone or laptop in their online class in a very disturbing place and position. They 

sometimes play on a parallel browser. 

Behaviors Disputing the teacher’s abilities : 

Students may be disappointed or frustrated or devalue the teacher’s judgment, abilities , and expertise online. This 

may take the form of comments in the class or memos to higher authority. 

Verbal or Physical Threats to Students or Faculty: 

Some verbal threats are non serious while others are more severe. A threatening student may approach the teacher 

virtually or fellow students menacingly, or actually bully the individual, or worse, physically assault them. 

Based on the reviews of related literature and findings of the qualitative analysis of data received from cases the 

common Displayed Disruptive Behaviors which compromises students’ happiness in the online classroom 

include, but are not conclusive are: 

- creating  noise by itself or in the background. 

- Uncontrolled mic  

- creating visual disruption by self or in the classroom. 

- Uncontrolled video positions. 

- interrupting classroom discussions by untimely raising hands or displaying irrelevant emojis. 
- not listening when the teacher or others are speaking or saying something. 

- Keeping mic on or off or keep switching the audio mode. 

- Keeping video off. 

- Bullying and Teasing peers students by uncontrolled and irrelevant chatting/comments.  

- delay in joining the class. 

- frequent eating and drinking in class ( even if not permitted) 

- Disruptive clothing  

- Leaving seat time and again for stationary  

- Leaving the seat time and again for drinks. 

- Uncontrolled eating in and through class. 

- Inattentive behavior i.e. sleeping or reading newspaper, magazine in the class 
- showing distracting acts like chewing gum, beating the table, tapping toes or fingers.  

- attention seeking behavior  

- Refused to follow teacher or follow directions. 

- Repeatedly leaving and entering the online classroom during class without seeking permission.  

- Post unnecessary remarks to or about other students in the class. 

- display non verbal or verbal threats to the teacher or fellow classmates. 

- challenging individuals  because of their agreeability in a particular group. 
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- challenging individuals  because of their agreeability to the teacher. 

Managing Disruptive Behaviors in an online classroom  

Procedural measures: 

Scope of Expressions 

Freedom of expression on academic topics must be encouraged and to be enjoyed by both students and teachers. 

This will allow for the expression of disagreement and discussions, classroom behavior is expected to reflect the 

values of cooperation, generosity, sociability and mutual respect. 

Clarity in role and responsibilities  

Management of the online classroom environment is a shared responsibility of both teacher and students. In the 

beginning of the class, clearly explain your expectations and expected behaviors that must not interfere with 

academic or administrative functions of conferencing. Students may not see their behavior as unsocial, uncivilized, 

rude and disruptive. It is up to the teacher to clarify expectations. For democratic and internal discipline, clear 

expectations, courtesy, fairness, and consistency are key elements. 

By understanding what is expected from students, teachers may face lesser problems. Be very clear in your approach 
in the classroom as much as possible. For example,  having a questioning and discussion session after teaching 

session or anyone can raise their hand anytime during the teaching, students must inform the teachers if they need to 

be late for class or have to leave early and vice versa for teacher, cell phones must be mute or turned off during the 

class, rationale for your classroom expectations and encourage student for comments and suggestions. Students feel 

good when they help teachers in creating a positive, safe, and progressive learning environment.  

Curriculum expectations clarity 

Expectations from Curriculum and its Clarity  can be very helpful in minimizing classroom disruption. If you find it 

necessary that students plan their curriculum activities involve them. 

 Classroom ethics  

Discrimination exists in many forms like sexism, racism, classism, ageism etc.These assumptions then, lead to the 

following understanding which will be curative in disruptive behavior in classroom: 

● School Systems are not to be blamed for existing hierarchical positions. 

● Human beings are always doing the best they can. 

● Respect Differences and integration possibilities in our own groups and those of others. 

Confidentiality rights 

Information obtained while speaking with a disruptive student privately should be kept in a confidential manner. 

You may only discuss allegations against identifiable students with individuals who have a role in the disciplinary 

process or a legitimate need to know.  

Parents’ active involvement: 

Parents' active involvement, guidance and supervision can be of great help for minimizing such types of  students’ 

behavior. 

 

Quick response measures: 

1. Any  inappropriate behavior shown by the students  must be reported by the teacher. immediately It is often a 
myth to assume that happiness disruptive behavior will resolve on its own. 

2. Some behavior is more unacceptable like irritating or distracting, as opposed to disruptive. It is seen that students 

are even unaware of their habits or mannerisms which are distractive. 

3. It is mandatory and suggestive to counsel the student after class or during school hours. 

4. Always avoid direct confrontation with a student showing such behavior in the classroom. In fact, use a general 

word of caution in a positive manner. For example, “ Now, we have so many conversations taking place. Let’s just 

focus on today’s topic.” Or, “ You are requested to raise your hand if you have any query or something to say.” 

Teachers should always be calm, respectful, and nonthreatening; try not to be defensive. 

5. In few circumstances,  it might be  necessary to speak to a student during the online or offline class regarding 

happiness disruptive behavior. Always try to do it in a positive and courteous manner, indicating that  meeting after 

class will be to discuss the situation in private. 
7. If a teacher or trainee teacher feels threatened by such students, keep the class door open or meet with the student 

in a safer location but in online mode make arrangements for one to one online meeting in recording mode. Send the 

link to higher authorities and parents for their will to join the meeting. Let someone know where, when and how the 

meeting is taking place.. 

8. It is advised and important to give flexibility and freedom to the student to respond and explain his/her behavior. 
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9. Patiently listen to the student, as there might be some personal problems or serious health concerns contributing 

or triggering to his/her behavior.  

10.  If such inappropriate behavior continues even  after having spoken with the student, the teacher or trainee 
teachers may order the student to leave the online class for the remainder of the period and keep him on mute or 

inactive . Remember to inform the student the reason(s) he/she was asked to leave but in private. 

11. During a meeting with the student, express all the concerns. The student should be given an opportunity to 

explain his/her behavior. To avoid any misinterpretation, repeat what was meant by the words the student has said.  

12. Brainstorming with the student can prove to be a way out on possible solutions to the problem. 

13. Reaching an agreement with the student, it is better to clearly communicate this to the student. A teacher may 

want to put this in writing to the student. 

14.  It is always recommended to document all serious instances of classroom happiness disruption. Documentation 

work needs to include what happened, the date and time, the names of any witnesses, and what steps were taken to 

address the problem. Always be as factual and objective as possible, and try not to use  judgmental words that may 

misinterpret what actually occurred or was spoken. This documentation would be important and supportive if there 
is a referral for disciplinary action. This documentation may become part of the student’s anaecdotal or educational 

record, and the student is entitled access to all this information. 

Conclusions 

Students are the center of all activities done in a school. They are sent to school to learn social values and socially 

acceptable behavior which can be helpful in prevailing happiness in the society. It is a matter of concern not only for 

teachers or trainee teachers but for all the stakeholders that even after putting so much effort, what are the reasons 

that students show happiness and disruptive behavior in classrooms. When it comes to the online classroom system, 

this problem becomes more eye-opening for all the stakeholders.    

Findings of the study makes the teacher educator, administrator and planner cautious and more serious about this 

realistic problematic situation a teacher faces in the online classroom. We know that the ultimate aim of education is 

to make the students capable of being happy and mentally well. This can also be shown and reflected during 

classroom activities whether online or offline. There may be concerns of students which they are displaying through 
these happiness disruptive behaviors. These behaviors, causes and handling procedures must be known in general by 

prospective teachers so that they can act accordingly but of course particular cases faced by them makes them more 

mature and understanding in the field. Prospective teacher trainees may be introduced and refreshed about these 

problems in the due course of their training.  
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